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- ^ Preface 

This guide Is designed to provide a model for giving the 
Individual student writer extended opportunities for writing and 
writing Instruction, It is gur assumption that most students need 



ittore actual writing experiences than the traditional classroom 

structure offer^. However, this assmaptlon confrwits the teacher 

With a seemingly Insurmountable task: providing an Individualized 

program with a variety of mrltlng skills to be presented In a 

variety of ways In a restricted amount of time. 

One approach to solving this problem is tne learning* 

centered writing lab* which simultaneously gives students a more 

expansive writing program while freeing the teacher during class 

time to work In a one to-one situation 'with each student. This la 

not to say that we are offering an "easy way out/' Learning centers 

...-a n d 4iriting labs require much thoughtful and tlme-tonsuming prepar- 

« 

ation to ensure effectlT^e» Interesting tasks aiid efficient, productive 
activities for the students. This guide Is directed to the concerned 
ceachen* who are willing to p*jt forth the necessary effort to help 
students become better writers. We have tried to make this suggested 
program useful an<j adaptable to any classroom setting. 
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Definitions 

John Korlaat in ClassrooiD Learnltig Centera * defines learning 

centers as places containing "itaterials, equipment and learning space 

\ 

"g j~arr ag;jd ttot^iftindten In On^ class can work « « variety 5f 

learning tasks sinultaneoiialy* **^ Each center contains an explanation 

J* 

of the task and directions written so students are able to work inde- 
pendently* These centers cm^ be used to reinforce concepts already 
taught In a note traditional fashion, to lead students to discover 
nev concepts to be covered later by the cXasst or to provide correc* 
tive or remedial instruction for a vjtriety of problems* This approach 
off^rj several advantages to both teachers and students* Interdiscip- 
linary lessons shotf the relationships among areas of study often 
kept separate* especially at the middle and high school levels* 
Teachers can individualize instruction practically t something ve are 
to^ we should be doing but which seems impossible in the large ' _ 
classes most of us are assisnei. Students learn self-managenentf 
cooperation and decisicn±rmaklng skills so necessary at all levels* 
Centers can be planned to enhance cre/itivity or to spark interestt 
goals no single lesson can ever accomplish for all students. ^ 

Hovevert all these benefits can be realized only through skill- 
ful management by the teacher* Gathering and/or creating materials 
which wil^ accomplish the desired effectf is a time-con surging and 

*Morlan* John E- Classroom Learning Centers * Belmont* 
California^ Fearon Publishers* 1974* pX* 



ongoing task. When and hov to use the centers must be carefullx 
gauged to provide a proper balance of instruction and independent 
work for each class. The room imist be arranged to encourage sesrious 
effort and to discourage distraction. The tescher must keep 
records of student progress and evaluate student performance of 
energy given to tasks. 

^lir-addttHnmr ^tl fKIs inaepenTerit and individualized activ* 

T , ityn Xeatfiing cvtnters provide the teacher with opportunities to_ — 

confer vith students one at ^ time about problems or progress. 
These conferences form the major part of any j^ood vtiting labf a 
place vhere students receive intensivet tntorial help vith their 
uritingf either in general or for a specific assignment. 

Whether a writing lab is an adjunct to classroom learning 
centers, as is usually the case in elementary and middle schoolst 
or a separate place specially st^fed and containing "corrective 
learning centerst as is often the case in high school and college, 

its primary ^purpose is to help the student unde rstand his own 

approach to writing and to show him how to improve it. In this 
situation, the teacher becomes a skillful guidet a sounding board, 
or whatever the student's needs seem to demand. He is not a 
lecturer (>r ap editor: classroom instruction assumes the former 
relet and the student muat learn to assnme the latter. Again, 
records must be kept of progress, but evaluation should be left 
to other settings. 

Ve must emphasise that neither learning centers nor writing 
labs are intended to replace classroom instrnction. are 



supplementary to and supportive of regular class wotk, ptovldlng 
.^ddltloiial practice, explanation ot re In for cement of ttadltional 
subject mattst In styles geared to individual needs and intetests. 

' In otdet to make this guide &h specific ^nd Helpful as 
possible, and yet to covet a ptogram fct all students K - 12; we 
have chosen to divide this booklet into three sections* K - 5* 
6 " 8, and 9 - 12. Each section has been written by a teacher 
who is wotklng at that level and Is familiar with the spcci/ic 
needs and problems of that age group. 
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The Writing Center in the ^ * 
Kirfdergarden-Second Grade Classroom 

1* Researc hjaal-DftfljL*±lonA ^ : 

Until recently, very little research has been done on the 

writing of young children. Researchers'^ re beginning to look Into 

the acquisition of writing skills before children enter school* 

There Is growing evidence that children write before formal school' 

Ing, and In many cases before reading. Hall (1976) reports that 

a fitrong Interest In writing appears at around age four^^ Four ^ 

and flve-^ear old children write on paper, furniture, books and 

wall$4 HCltlng becomes a part of their drai&atlc play* loltating 

adults around themt children wrl*:e out grocery lists* restaurant 

orderst etc* They want to learn to write, and begin practicing 

long before they enter- school. 

Hall describes, a study that was nade of early vrlterSf 

who were Identified by teachers and by examlnltig their writing 

sampleSf as children who engage In self Initiated writing activities 

and show legible letter and word forms and evidence that they dTe 

trying to cooimunlcate words or Ideas through writing prior to 

enterl^Eig kindergarten* Extensive Interviews were he^d with the 
f 

parents of eighteen of these children. In 17 out of IB caseSf 
interest In writing preceded Interest in readings Hall concludes 

^allf Mary Annet et« al* 'Siting Before Crade One - A 
Study of Early Writers", Lanftuaae ArtJ t May 1976* p- $62, 



tWt &rly exposure and experience vith writing as canmtunicatCon 

aay facilitate interest drt both vriting and reading and may contri* 
• • • ^ 

bute to initial success in school. The ioportahce o£/earIy writing 

merits at leasf as much attentipa as early reading.^ As stated by 

^ * * * 

Miml Chenfeld; 



All chi ldrea have stories slovnering insidet uniting ^ i 

to oe iS>KrvHfftciTig^qr'fcB^T/rltten-'and^ha red-.— They—-— 

, 1\ave iioaginations that delight in languase. They 
. play with words, rhj^est.and rhythms. They invent 

new words and ^unds. They mix a sense or word ' 
play with observation^ sensory awareness and 

fantasy. ^^Xth encourageoen t and appreciation diey 
will happily 5hare their wealth.^ 

Donald Durell advocates the use ot writing as ^n aid to 
t 

reading progress. He states* "Ine child's first urge is to write 

* 

arid not read and ve haven't taken advantage of th'is fact."^ 

One way teachers of kindergarten through second grade , 
children can aeet the need for early writing experiences is through 
cse of a writing center. The writing cente/ ^t these levels serves a 
different fuixtion than centers for^^der children wt\^o write ^c^re 
fluently and are ready for editing skills. The center at the primary 
level provides opportunities for children to put their thoughts in 
print. This could be accomplished hy dictating to an adult or older 
student. By the end of first grade, some students are ready for ' 
independent center workf howevert many will still need individual* 
ised help. The writing center should provide opportunities for both 
individual writing and dictation. 



^Hall* p, 585. 



'^Chenfeld, Mind. Teaching Language Arts Creatively . Hew York: 
Harcourt Brace Jov^novic* Inc. t 1975^ p. 

^Graves, Donald H. "Balance the Basics; Let Them rfritc." 
Kew York; Ford Foundation, p. A. 
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The foIIoiKiig is a dedcrlptlon of how xo det up a vrltlng 
center «t the prlinary level* ■ 
II« Fhyalcal Setting and Organisation ^ 

. The'^uriting center s^hould be located in a corner or a section 
of the roota indicated as a special area. It should retaain open 
enough to make it visible to the teacher and inviting to the 



children* Kindergarten teachera may choosa to incorporate writing 

ctffcerials into a "language ^center*" In the early years, 

children do not separate modes of creative escpression* Art toater- 

ials should also be easily accessible, as early "writing** is often 

< 

inspired by artistic egression* 

The nuc^er of children using the siting center at one time 
can be controlled in varioua ways, fh2 nunber of chairs at the 
table can indicate the linit* A ticket system vor^.s well* library 
pockets holding color-coded tickets can be located in various 
^centers as well as on a main chart* Ah empty pocket indicates that 
"^a particular center is not available at that time* Some teachers 
may wish to assign centers to insure that all children partieipate 
in each center periodically* If this seems too structured, tuo 
periods of %h0 day could be devoted to ceitter time. During one 
period, children could be assigned to a specific center^ and later 
in Che dax, another period of time to allov for free choice. This 
set'up works well for teachers who vl^h to use parent volunteers 
at certatn centers during specified titnes. For kindergarten and 
first grade children, the writing center is an area where a recorder 
will need to be present. Primary teachers wanting to operate the 
writing center continuously, must realise £hat young children make 



contlnvious demands^ for assistance. In a clasarooo vbere tuo or aiare 
adults are preaent, it may be possible to operate tbe center in tbls 
vay with one adult designated as ^b^ writing center resource person* 

Sooe teacberSf especially tbose^bo have limited assistance 
in tbeir classroom, vill want to^pecify certain times of the ^ay 
vbeA a person will be available at tbe writing center. \ Children 



wbo wisb to write at otber times, sbould understand that it will 
be an independent activity. Some stuc^ents, even at tbe kindergarten 
levelf will be ready for independent writing- When choosing 
materials and projects' for the writing center, teachers should take 
.into consideration the. developmental level and interests of the 
children. Because these levels vary vithin a given classroom ^t 
this-agei ^they need to be recognised in the individual child and 
should dictate the types o£ activities made available in the writing 
center I 

Victor Froede describes the following four stages of'^student 

writing, vhich can be used as guidelines by classroom teact^ers to 

« 

determine vhat the writing center should offers « 
Writing Readiness ' 
Children st this level, have learned that signs, books, 
magasines, etc.t have writing on them which adults can read^ Left 
to right and front to back orientations arc being established. The 
physical aspect of writing is ju$t developing^ Children at this 
stage of^ development have a high interest in writing, arc very eager 
to learn and should have ^ny opportunities to write in a variety 
o£ me<Ila. 
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2* Dictation 

Children ^t this stage are deivelcping oral language* but still 

^ ■* 

have many obstacles to overcooie in recording ideas cm paper* Their 
concept of a sentence is vague* Thought process is lost in the . 
physical labor of the writing task. Individual dictation^ group 
logs and group experience charts should be part of daily activities. 
Recortting children's language serves two basic purposes. First, it 
provi^des the most relevant possible materials for beginning reading 
Instruction* Second* it makes instant authorship possible when the 
child is still acquiring akllls for independent writing. It is 
liqportant at this stage of development to accept children's dictations 
and record them exactly. The words spoken to the teacher or to 
another adult are part of the creative act. Children should not 
be questioned spacifically; spontaneous expression is vhat is sought, 
not responses co what adults want to hear* Use statements like 
"Tell up about your picture." or "'xell me a story*" Later* when 
children are able to write oil their own* this early respect for 
thoughts will help to nourish the growth of creativity* It is very 
liDportant that volunteer recorders be fainiliar with this procedure. ^ 
3* Independent Writing 

Three criteria^ are necessary for independent siting? 
1) Children joust hay^eusuf£icient use of the language. 2> Xhey 
must be able to print the letters'^ of the alphabet* 3) They must 
be able to associate letters with speech sounds. Children at this 

J' ■ 

stage of development require much assistance and patience. They . 
can express their' thoughts but feel inadequate about writing chem 
1x1 a recognizable fashion* Xt^ey will likely feel inhibited by a 

13 . 

10 . ' 



lack of spelling knowledge end will need extra guidance In this 
area^ Hovevetf spelling correctness Is not entphadlzed at this level 
of the writing process* The fccus In creative writing foe young 
children la on'the expression of personal feelings* Mechanics come 
when writing skills are more advanced^ Wtltlng centers for children 
at this level of development should allow for the varied ability 
levels, and an adult resource person should still be available to the 
children for certain periods of tlme^ 
4. LanRuaae Experimentation 

Children at this stage have reached the concrete operational 
level* They are able to view concepts In different ways* They 
are ready to do a Xot of experimentation and t^ke responsibility for 
their own and each other's editing* The writing center for children at 
this stage can used Independently, but should Incorporate the three 
stages of 'the writing process: prewriting, composing, and editings 
The pr^^ltlng phase could be accomplished with the total class 
when the Center is introduced^ Purpose for writing and the designated 
audience for the finished product should be established at this tlme^^ 
III. Materials 

The writing center in a K ^ 2 classeooot should be rich with 
materials arranged in a neat, attractive way* Vell-deflned areas of 
storage will encourage children to return materials^ This can be 
accomplish^^ by drawing out shapes of items to t)e used or placing 
a picture or piece of the material on the container In which it 
should be pJaced. Heavy cardboard containers designed for shoe 

^Froeset Victor. 'Understanding Writing." Lanfttiage Arts , 
October, 1978, p. 811-15. 
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dtoraae ia closets can be purchases for reasonable prices at dlscoui^t 

stores. These containers can be u^ed for storing supplies such as 

paperp inagazlnesp etc* Dlshpans or baskets can also b.e used* 

.The following materials are suggested for use in the writing 

center* All materials need not be available at ortc tlme^ but variety 

Is Important to the young child* 

1* Paper for writing or drawing: 3* Other Items: 
manuscript paper pictures 
story papec postcards 
unllned paper magazine pictures 

— constructloa^aper^ _ - . posters 

chart paper whole magazines 



IV. Teacher^s Role 

In a learnlng'^centered classroom^ the teacher becomes a 
resource person and facilitator* A teacher who wishes to $et up 
a writing center should: 
1. Be a listener . 

Become alert to young children's speech. Listen to 
children In a variety of situations* 
2* ^e Interested" and eticouragltig . 

Praise efforts and provide time for children to share 
work. 

3. Be ready to recor<i . 

Carry a small pad and pencil or a clip bo&td to record 
children's remarks^ chants^ and stories. 



2* Writing tools: 
' pencils 

felt-tlpped markers 
crayons 

colored pencils 

ballpoint pens 

chalk and small slates 



scissors 
paste 

paper punch 
stapler 

word lists and picture 



dictionaries 
typewriter 
tape recorder 
stamp pad and alphabet 
letters 
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4. Bft adept and careful at formulating aisd r^f ormulAting * 
Encourage each child to expres^ feelings. Inmost caseSf 
young children's vritingVshould be rec<^rded as stated. 

5. Be aware of traditional^ and cultural uses of speech . 

■ 1^ 

During times of creativity it is best not to corrcrcC 
speech or gratsmar. At d later timet the correct form 
<■ can modeled* 

6. Incorporate parent cooperation . • , 
Parent involveatent /jnd education are important parts 

0 

of a successful writing program. A meeting informing 
PC^rents of the philosophy of your total educational 
program should include a Cxscussion about creativity and 
the importance of encouraging and recording verbal 
expression. Parents can then be called upon to volunteer 
time to help in the classroom as a recorder at the writing 
center. 
V* Evaluation 

In order for the writing center to be successful* evaluation 
of all aspects of the program is necessary. Evaluation of the 
center should include looking at the interest shown by the childrent 
appropriateness of tasks to their abilities and intereigtSf arrange'^ 
sent of supplies and materials and location of the center in the 
classrooa. Feedback from children and parent volunteers should be 
encouraged* Evaloation of young children*s progress in writing is 
a difficult task. Individual folders of writing should be kept 
along with a record sheet on which progressf problems and concnents 
can be^i;ritten after working with children in the writing center. 
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M!vities_FQr_theiK-2) Primary 
Writing Center 



The following ideas can be used in a tihriting center for pritoary 
children. 

Hake a votd mobile using: color t^ordat ^oods* wild animalst 
farm aniioala. - 

Correlate the ^activity with ^ science or social studies unit* 

Older children could make individual mobiles; younger children 
could add one item to a class mobile. 

2. tiake a rhyming dictionary. 

^ Children can work individually or in teams doing a page 

for the class book by writing and illustrating words following 
certain rhyming patterns, (atf ickf ogf etc.) 

3. liake big and bigger pictures. 

Read "What is Big?" from Sounds of Numbers by Bill Martin* Jr. 
(Holtf Klnehart and WinstonO Talk about things that are bigger 
and smaller than children. At the writing centert place 
diagonally cut paper. Children who wish to draw themselves 
as the biggest object begin on the tall end and vice versa^ 
Have children print the names of the objects under the pictures 




4* Make ''Teeny Tiny Books*" 

.U- ■ . ^ 

Place a variety of commercial note cards at the writing center 
f^r^eginntng Vr itertf^to use for short stories* 

5. Use trie Touch Box . ' , 

Using an ordinary shoe box, cut a hole in the front of the box. 
big enough for a chil(f'to reach inside and feel the objects 
Sew or :^taple a sock around the hole. The teacher or the child 
ren could contribute objects to the box. Place the box in the 
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writing center. Depending on the ability of the chUdren, they 
could vrltft the naae of the object on a card, write the begin-* 
n In g letter of_.the__object, or fudescrlptlon of^ the-^objectr; 

Rewrite from models. 

Choose ^a nursery rhyme and write It in two different ways, Mab 
a n«w ending to a fanlllar fairy tale, or change the lyrlco of 
a familiar song. 

Try the ^'Friday" Box, 

A special box or other receptacle is placed in the writing 
center on the designated day,^ During the day children can 
deposit stories or poems to be shared at a special time. 

Make a "Mall Box/' 

A teacher's mall box can serve a similar purpose. Children 
write letters, dtories, poemSf draw pictures, etc^* and 
place them in a special box for only the tee.cher to read. 

Other ideas to use: 

Story titles " . 

Story starters 

?retend you are... (A pencil for example) 
Finishing Sentences^ 
Rain sounds^ lik e 

Rain is • 

I hate * 

I feel lonely when , 
I'm scared when • 

"Is" books: 

Happiness 1$ . 

' Green is • 

Big is : . 

Color books ^illustrations and labels for objects of one color 
or several colors) 

Alphabet books (could be individual b'ooks or a plass book for 
each letter o£ the alphabet) 

Shape books (book made in the shape of subject of the book) 
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Writing Labs arid Learning Centers 
Grades 3-5 



I. Definitions 

In the intermediate grades, three through five, writing labs 
and learning centers are interrelated. The writing lab is merely 
conferencing time made available by learning centers for students 
to receive extra help from an adult director or an older student. 
The lab is in session only vhun the director is available. The 
writing centers are, on the other hand, always available for. 
studenta to use and write at any titact; they are ongoing activities 
for individual work, Together, the writing lah and writing centers 
form a part of the writing program of a school. Of course, other 
opportunities for writing exist within the content areas of 
socail studies and science as well as the spelling and reading 
curriculum, 

A learning ^renter can be effective in offering a child relief 
froQ a straight classrootn si::uation. Many studenta need this extra 
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stliDtilatlon and inotl^atlonf a chance to move, a chance to vork in 
a {different node, a chance to be on their own and a change of pace, 
Th* approach can help the teacher Individualize and increase student 
learning proficiency* liDprove a child's self<-iiaage and feeling of 
independence and improve the student's view of school as a fun and 
successful place to be, 
.II, Setting 

Sectioning a part of the classroom into a writing center involves 
only the positioning of existing furniture so that ^ table and cliairs 
^d storage of materials are available to the students^ tlany types 
of dividers can be used to separate the writing center from the quiet 
'area^ Depending upon the teacher's creativity* cardbodrd boxes* 
posters or cloth banners may be used as dividers. To store supplies* 
boxes covered with decorated contact paper* files* cubbies* shoe 
holders with pockets* as well as plastic storage containers from 
the store could be used. 

The materials and organization ylll help determine the physical 
set up of the learning center* as will the available furniture 
(or lack of it) and classroom space, A round table could have a 
divider iDaklng four parts for four separate units of activities 
within each open area. Other materials and sequt^ntial organization 
* may require a bulletin board with pockets for papers* shelves for 
materials or rugs and pillows to sit on^ teaming center d^cor 
depends on the teacher^s creativity/ ^ 
III. Jfaterials ^ 

In the writing center* the students should have chairs and a 
table big enough to offnr a -large enough free surface to write 



coafo'ctAbly. Supplies should bft :it hand, yet displayed or stored 
neatly. The teacher could include several types and sixes 
lined paper, drawing paper, tape recorders and cassettes, rulers, 
possibly a typewriter, a stamp pad, alphabet stamps, dictionaries 
and thesauri* It is optional for the teacher to supply the pencils, 
erasers and markers or have the students bring their ovn with 
^themwhen they come to vork at the center* A colorful cardboard 
design on a bulletin board or cardboard carrels made by the teacher 
or students could add interest and excitement to the center as veil* 

The writing center will need a storage box or shelves vhere 
the teacher keeps exciting or intriguing objects to be used for 
specific story ideas: Suoopy puppets, shells, a bird's nesc, etc* 
A hanger or hook could be used for various word charts, either 
teacher or student made, that include lists of days, months, 
foods, numbers, name^ or vocabulary donated by students vho have ' 
<f inistied a report and vish to share their ideas and word lists to 
help ^others* The teacher may make tapes directing students to 
think and vrite about various topics, choose pictures with appror 
priate questions written on a card or asked on a cassette tape, or 
moui:it poems, newspaper clippings on colored paper, to be read '^nd 
discussed with another student. 
IV. Teacher Role 

The teacher's role in a writing centered classroom is an 
encouraging, enthusiastic facilitator, who creates an atmosphere 
where writing is a natural and expected activity* Teacher-made 
bulletin boards, displays of student visiting and the responses it 
has generated are conducive to this writing atmosphere.^ Helping 




students develop their writing skills by helping them toatch their 
thoughtfi and feelings more exactly to the words they write* the 
teacher provides for all students^of varied interests and abilities 
in the materials and suggestions offered. The teacher id also 
responsible fee planning, creating materialSt organising and setting 
up the structure, as veil as introducing the writing centei^ and lab 
to the students* In order to be cOQfortable with this programt the 
teacher must be in cor.trol of this total experiencet taking special 
care to involve all students in the center* the teacher must be 
aware of changing needs of students, and adapt the writing center 
accordingly, the teacher needs to let the students ^noy the 
behavior e3i:tected of them as they vurk Id th^ center or lab, as 
V ' well as the quality of writing expected from them, the students 
will accept ttte responsibility of keeping-the center neat and 
clean and returning supplies for use by the next child* Uith class 
discussion, the stuci«nt3 can help formulate rules governitig use and 
sharing of materials** 

A writing lab is an excellent vehicle for the teacner to use 
- in involving parents in the child *s learning. It can. benefit both 
parent and classroom. Tfte writing lab can only be conducted when 
an adult or older student is available to assist students with writing 
problems* the lab helper or assistant encourages the student to 
follow the three processes in writing prewritingt coapo^ingt and 
editing and helps the student complete these correctly. This ist^ 
an opportunity for students to confer with , an adult for immediate 
help on any problems they may have in writing. HeverthelesSf the 
teacher must also be available to aid the parent aud students through-^ 
out the writing lab. the teacher needs to develop record keeping, 
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evaluation materials and & procedure .to use then)* 
Vv Procedure 

^^iJhen organizing a learning center envlronmentf the teacher 

should* proceed slowly to allow both hl^elf and students to adapt 

to a nC!V sec experiences, and rules* Start with only on^ centert 

set the acadevlc goals to be achieved* focusing on a few skills ac 

a tixA&t and collect and prepare appropriate materials^ These 

materials mast have variety and be*on several acadeotlc levels to 

be beneficial to each child In the classroom^ After getting 

materials and supplies^ the teacher must plan and organize the 

♦ ^ 
sequence of the activities as- she wants the children ro w^rk rhrough* 

/ 

She muse bAve dear and concise wrlrren dlrecrlons to augment any 

♦ * 

oral directions tha«^ toay have been given In Introducing the center* 

A wrlrlng center could be .elrher a composition developing cenrer 

or a writing skills center or a combination of hfith* A teacher with 

extra room might wish to have two separate centerSf one for composl-* 

tlon and one for akllls* 

Incorporatln^thfe Wtltlng Process In a Writing Center' 

The writing process Involves three stages of development: 

prewrltlngf composing and editing (revising or proofreading) « It 

Is our feeling thar rhese steps should be Included In a composition 
♦ 

writing cenrer^ ^ ^ 

Prewrltlng helps the child make use of experiences, memorleSf 
feelings and attitudes as well as srlmulatlng new and related Ideast 
vordSf.. Images and attitudes ro motivate and Initiate a flow of writ- 
ing. This prewrltlng Is often, within a regular classroom slruatlon, 

accomplished by the teacher and class sharing actlvltyt listing 

♦ 

.23 

20 -^-^^ 



- \ 

x 

vocabulary and gathering ideas. In the writing center* the prc- 
writing activities may be accomplished either individually or as 
a snail group sharing activity. The prewriting section of the * 
center viXl have various objects* pictures* poensr newspaper articles 
and art supplies to stiinulate activities directed toward writing. For 
example, the child may follow written directions to use an object 
(basaballf teddy bear) and then write a list of feelings or w^rds 
that remind him of this activity. He may be directed to draw a 
picture or nake an art project^ listen to music on a -tape and then 
- be directed to make a thematic word chart or laake sentences relating 
to the activity. These could be shared and further words and i^eas 
added. Another method would be a cassette tape of teaclter recorded 
messages and directions for the child or small Sroup of childreo to 
follow in the prewriting. The students <^y wish to tape record 
their words f ideas and sentences and later edit the tape to make 
their own thematic word chart to be used when writing their composi* 
tion. 

Various semantic and word charts for ongoing social studies 
and science activities and lessons to stimulate writing might 
also be k^pt in the prewriting section of the center, the final 
directions would help the child understand the type of writing 
expected from her, i.e. » repeater stories or fantasyt and give 
saopj^es or motivacion for this as veil as inform the studenc about 
his audience and its background. Tlie student could be given a 
choice of audiences or a series of different audiences, in cbe 
composition section of the writing center , the child uses his 
prewriting infomation, sentences and word chart co write his 
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rough drafti^ Kulcs of courtesy vlll be of utoibst liap^tsnce aud 
$tr«sied nt rhls time to caiphaslxe the Importance of concentration 
while vrltlng. ^ 

^e editing section of the writing center will include revision 
ttnd proofreadings The child will be given a cara or rape cassette 
and follow specific directions using saople sentences to deaonstrate 
what to look for in her uriring^ After proofreading by herself, she 
will be directed to ask a friend to read rhe composition aloud^ 
Together they t&ake corrections until reading is smooth and oakes 
senad ro borh^ - The correcred draft is then taken to the teacher for 
a writing .conference or to rhe writing lab director^ The child 
reads her^compoSitionf explains her corrections and th6y confer over 
suggestions for the final draft for pubL^catlon, The consideration 
of the audiepce and the expected response is discussed and clarified^ 
The child must be ^ble .to recognise whether or not her message is 
clear. The composition should be sent or given ro the intended 
audience, preferably with a fairly quick response^ For loore 
Imtitediare feedback* a cfiild my elect Co read it to the class and 
ha^e a discussion of this work and intent in writing* This should 
build up the i^irer*s self confidence and give idess for wriring 
to classmates who need more encouragem^nr « 

The skills section of the writing center offers an excellent 
opportunity for the teacher to focus practice on skills remediation^ 
The teacher will be aware of genetal and specific problesss the ^rudents 
are having ^nd will make practice sheets, ganes dnd ^crivities avail- 
able in this part cf the center^ Larer rhe correct usage will be 
reinforced in the writing process as well, e«g., if errors in 

25 

72 



punctuation or tense are occurlng in the composition/ the teacher 
will sake activities correcting these, following a group lesson 
and revietf/ir reteaching* This way the students recognize that 
these saae skills are needed in the writing o^ their stories, 
VI* Record Keeping and Evaluation 

A very iotportant step is planning the record keeping and 
evaluation of the learning center and its activiti*^* Individual^ 
record keeping should be very simple an^ give .quick infottoation 
to both the teacher an^ child regarding the student's participation 
and progress. This information can help her discover areas of ^ 
veaknes^ requiring more teaching aivd learning experience. 

The kind of waiting will necessitate different types of eval- " 
uation. A specific criticiso on a factual or informative article 
is more easily accepted and assimilated by a child than, the same 
type of feedback on his expressive writing* In his expressive 
uritingf the child has taken a greater risk^ 'revealing his nature 
and consciousness* and his feelings and self concept aay be easily 

seriously inhibiting his future writing. Th^refore^ the 
teacher should exhibit a very positive and gentle attitude inf 
evaluating creative writing* The teacher's attitude shoufd be one 
cf respect both for the student and the effort he has cmde iit creat' 
iitg and correcting his work^ He should be praised for accepting the 
responsibility of editing his own work and encouraged to see this 
as an integral part of the writing process. 

Record keeping is essential for both teacher and child to be 
avare of progress. Recording iufomation on an individual chart 
for each child as well as keeping ^astples of the child's writing in 



bet own'ytitlng tol^tt will help denionsttate gtovth in writing and 
be available fo> patent confetence If needed^ Duting evaluation, 



tbe. teacber ^bould note tbe type of ertot being made and use 
"V ' , ^ 

this ittformati^ni diagnostically fot specific insttuction o% tbe skill, 
as yell as ptoviding particu£at expetiences to ptactica tbe nev 
skill and to use it in putpoaeful writing, eitbet individually ot 
as a group teviey activity. These could be incorpotated in tbe 
skills section of tha writing cet^tet as yell, for a mote effective . 
colfrelation between the two centers « E^^ually impott^nt ia eval- 
uation of the learning center itself to identify its effectiveness 
and add ot change goals ot toaterials to achieve tbe gteatest 
success yith the ce^tet* Student evaluation and suggestions can 
ptovide helpful imput to imptove and devise nay centets. 



. A. Activities for the' 
Writing Labs and Learning 
Centers, Grades 3-5 
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Ccmmicatlng ideas in a variety of. contexts is at the heart 
of writing* THe foXX oylng i deas for t o^ic8_and_^ewrriting activities, 
are inclwle^ in support of this stateaent. 

DiBO»aur Land (Idea f rota Good Apple Guide to Learning Centers) 

DirectiODSt Read the directitons written on the card or taped on a 

cassette. Listen for and note the purpose and audience 
of your story^ 

Frewriting: I, Look at a filmstrip on dinosaurs. 

2. Read Danny_ and the Dinosaur by Sid Hoff* 

'~ 3^ Draw a picture of a dinosaur or toake a sculpture 

or diorama shoving the dinosaur you wiXl write 
about 4 . 

* 4« ^ Think about wh^t the dinosaur Xooka liket what it 
e^tSf what his activities and problems are and what 
makes him happy « 



5^ Write your story^ & 

6* If you like you can make it into a sfiape book and 
draw illustrations 4 

7* Ifou may make a dinosaur report to class or think 
of another activity about dinosaurs you would 
like to do. ■ 
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The Musician 

Direction?! Fi;etend that you are a famous ttiusician^ Decide what 
kind of instrument and music you play^ 

Prewritingt i, Dr^ a picture of the instrSnentt label the'partst 
describe it^ 

2* Dray a picture of you and your band or orchestra* 

3« Listen to a recording of your kind q£ music^ 

4^ Write words and phrases describing your life and 
' music* 

5^ Describe concert^t long trip«f friendst home^ ^ 



^6^ Discuss stcr^ lde«s with, a frlfitd^ 
1* Writfi your story^ 

64 Vcu may try to pla:^ an Instrument or give the class 
shott concerts 



Faataay Stotles 

\ 

Directions: Think of ^'onsens^ titled— for fun^ 

The Rabbit that Roared 
The Ladyb^ig tjjjit Joined the Zoo 
Two Desks on a Walk Thtoush School . 
The Day My Pencil Went on Strike 

Prewritlng: 1. Wtite phrases and words describing the coain characttr 

2* Wtite ideas telling where they go, hov they act and 
feel. ' 

3. Wtite some problems that might occur. 
, ^4 Wtite some ways to solve the problems. ^ 

5. If you wishf tell your storv to a friend. 

6. Write your story, 

7. Share your story with the class by reading it or ' 
making it Into a plav or V: show. 



geogle Stories 

Directions^ ^Thlnk of events that might happen to a boy ot girl in • 
real life. 

^ ?lovinR tg a New-Location ^ 
Ky Friend Runs Away 
An_^iibairassing Situatiot 
Losing My Notebook and Hoocwotk on Test Day 

ctewriting^ 1» Talk to ffoneone vho may know about the e^^perienee 
fitst hand. 

2. Describe feelings that people with the ptoblem vould 
have. 



3* Mak6 a diorama of the cllnax of the story. 

r 

4* Write your story* 

3^ Head your story to the class* Discuss the idtaj$ 
in it and the.way people solved problens* * 



Sports Stories 

Direct ions r^0ecide on a sport and whether you want to tell a 
fiction or nqn-^fiction story. Here are some 
baseball suggestions* * 

- Hv Life as a Catcher's Mitt " 

* ^ The Play That Changed the Game 

Preuritingj I* Read baseball cards and dsy-dreaoi a short while* 

2. Think about a time when you played or watched a 
game. ^ 

3. Write a list of vocabulary words that would help 
to understand the game (i.e*, home run, high fly 
etc.). 

4* Play the game ot recess. 

5* Write your story. ^ 

6. Help someone else write a story abpuc this game. 



HVatery Stories 

Di^ectionst Think .of something or someone that is missing, something 
arranged differently than usual, or a strange phone call 
or message |?n paper. 

Preuriting? 1. Describe the plot, why the item is missedf or what_ 
is in tt|e note. 

2* Write ideas describlj^g the location of the story* 

i 

3- Describe^ the people in the story* 

4* Wtlte a list of words that are mysterious sounding 
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synonyms for ordinary vor^8,w« ub6 (i-e^t craapt 8n«Akf 
In plac6 of walk)* - 

5* Ta)I rha aaquence of how tha problem 1b Bolvad* 

6* Share your Idaas wirh a frland ro gar mora ldaas« 

7* Wrlra your srory* 

^8* ^ Illugrrare^ 

9* Read your Btory ro someona using lore of axprasalon Itt 
your volca. 



Survi va tS t or 1 as 

Dlracrlons^ Prarend you ara on a plana rhar has cratihwi* Srudy 
tha type of cllmarat geography and culture of rhe 
crash alte^ 

Prawrltlng: I. Llat cllmarlct geographicalf anil culrural In^oma- 
rlon. V^' 

2« Wtlte phrases Celling how you gor rhere and what 
condlrlon your companlondt rhe vehicle and you 
. are In. , " 

3« Describe tha area (deserrt nwunrlant ocean, 
qulcksandf Icdbergt Jungle)* 

-> 

Find a picture o£ a siinilar place and mount Ir.^ 

, ^ - 

5. Wrlre Ideas on vhat you vould eat. 

6. Tall how you would keep warm and dryl 

7. Wrlre several ascape plans* 

S* Ha^ a diary or journal about your feelings and rhe 
problems you meer and solve each day.- 

Natural Disss rer Stories - - - 

Directions: Selecr a natural dlsaarar (l-a,* flood* fire* hurricane 
tomadOf ice srorm) and consider Ira effecr on people. 

Prewrlrlng: 1« Wtlre a llsr of words that you think of when you 
hear of a dlsasrer like the one you 'have chosen. 
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2* Read n«wipmpet clippings «bout ft ilallat dlsattet. 

3* Dtav plctutes ibowing.. these events and feelinge* 

4* Write phtases end Ideas-of vhet vtght happen to 
people of .dlffet?nt ages dutltig the dlsaatet^ 

5* Deectlbe tescue equipment and actions, 

6* Desctlbe a f^Iy and tell the stoty of what happened 
to each otBibet* 

7* Write and lllusttate yout stbry. 



Shape Books * 

Choose a shape or ttace ftom a coloring book one that 
' is the shape of the object that you want to trrite about* _^ 
' Get- all yout natetifils reedy (pencils* special sHs^e 
,papet, etc*) • 

^*^. ' ^ . ' 

Ptewtitingt I* List vocabulary that desctibes th^ object* 

2* Tell what it does or what it it used fot* 

3* Wtite adventutes that might happen to ^.t. 

4* Read then to a ftiend and think of a story togethet* 

5* Draw a pictute or make a sculpture for yout stdry* 

6* \ Wtite yout story in sequence* with s punch line^ 
, ending* 



Surpriss Oblect Story 

Directions; Look in the tr^sure box* knapsack, or Jeans pocket 

to find an object hidden inside.^- Ho one else should ses* 

Ftewritiftg; l* Lobk^t the object* ^hink sbout it, snd wtite a 
list of wo^ds that tealnd you of the object* 

/ * 

2* Wilte s desctiption of the object* 

3* Wtite passible uses fot the 'object. Be ctestivel 
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4. Vtlte hoir yo^ fttl about the object and why you ftel 
this way. 

5. Wrlt« a story and llluatrate it. 

6. Exchange yonr atory with * friend* 



^Ctab Bag Stories 

Dlreotlonsi Keach Into the grab bag or box and feel ^ne object. 
. V Do not take It out or look et it. 

Prewrltlngi I. flrlt'e about the texture. la It eoft* aaootht ^ 
squlahy? 

2. Write vorda that tell about the shape. ^ 

3. - Llat ideaa of .what the- object night be. ^ 

4. .JSe partners with a friend and cotopare llata.- 

5. Look'at the object to see If your description 
fits.' Cross out the words that do not. 

6. Add ^OTt words which accurately describe the object 

7. With your partner^ write a atory- about the object 
that can be shared with the class. 

3. Edit the story together. - 



Hewspaper Storlaa . 

PlrectloQs: Choose a newspaper article £rc« the file and read the 
story Or caption. 

Prewrltlng: l^ While looking at the picture or rereading the story 
~ write all the words that coae to your nind. 

2« Write words to describe the people or animals In 
the story. 

3.^ Hake a list of words thst describe the location. 

4* List words that tell what the main charactera art 
like— their feclinga'and attitudes. 
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3* Uae the main charactert and aake up a story about thea* 
It cAtt iDctude tha nm happening or not* 

6* Vtlte your atcryt maiclug aura it la aoowthlng that could 
Kiive raally happened* 

1* Locate vhent vhertt howf vhot vhat 1^ yo\xt atory* 



Rtaearch Wr Itipg 

Directions: Collect boolcs and lofotruclve articlea needed for 3^r- 
research topic*- Arrange writing ttaterlala to atart 
nota gathering* 

f „ 

Prcwritlngt ' 1* Kead and altla a story or Informative article on 

the toplcf Mklng a list of laportant iofcrssatloa* 

2* ' Detctlbe ^ccatlont peoplet'or bbjecta needed for 
the report* 

3* Conduct exparlnanta a^ write notes on procedure 
and reaulta* 

^ _ 4* Organise the Information and mahe an outline* . 

3* jfrite the report* 
* 

6* Hake.pQ0terBf fUsstrlpSt or other vlauale w go 
with the topic* 
1 

7* Share the report and Illustrations with another 
ctaaa* 

Book Itaport Wrltlna 

Directions: Decide upon a book that you would like to share with 
a friend* take It to the writing center* 

Prewrltlng: I* Skin over the book* Choose two favorite parts and 
vrlta about them* 

2* Write your reasona for liking the book* 

3* Tell about the charmctfera* 

4* Write why yott^ think other people will like the 
atory* - * - 

'3' Glva a brief written aynopale.cf the story* 
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6* Sh«E€ with « frlenc Let the friend read the atory. 
end dheck he felt aa you expected* ^ 



Quick Ideaa for Story Starters aiad other Writing Activities * 

¥ 

Write about beautyt your tomt inflnltyt etc* using descriptive 

vorda and escprasalng your feellnga* 
Daacrlbt Aawrlca using classnatea' peraonallty cluiracterlatlca. 
lUke captllons and stories for pictures, 
tteke picturea for captions and write stories with them. 
Wtite * atory based on part of a^coolc strip. 
Use repti^ifer books as podela for*atoriea« 

Write faaillar stories like The^JIhree Bears f rov another point of 

view (e*g^ '*How the Bear Feela'^) . 
Wrlt^ holiday atorlea (e.g*t"The Ghoata and Magic of Halloween")* - 
Wtite modem fabl^a* 

Write *'Juat So'* stories (<*g*t'*How the Ti^er Ck>t Its Claws*'). 

Write <bout an Inaglnary land and its inhabitants* 

Wtite Aout « feeling; a happy timet sad tiaet nervous time* 

Write greeting cards* 

Wtite jadvertiaements* 

Wtite brodhurea for travel* 

Wtite letters— friendly f businesat thank you « fequeet* 

Fill in forma for mail order purchases^ applicationst or bank 

accounts* ' ' 
Draw and label pictures* (Hake a hot rod and write a story for it*) 
Write « story or poem as you listen to ousic* ^ 
Hake a vytht legend* or tall tale after reading models of these ' 
^forms* 

List similies and make them into a poem* - * 
Wtite an Autobiography or biography oping interviews* 
Wtite recipes for food* 
Wtite recipes for a good life* 
- Wtite historical<-^iction^ouiL-llfe.JJt you lived long ago* 
Write "talking books" to give to younger children* 
Write and explain idiomd or proverbs* 
Wtite an address book* theaaurudf or dictionary* 
Write ideas for autographs* 
Write m story about landing on another planet* 
Use the newspaper to write sports storiest editorialst beadlineSf 

interviewSf weather reportst claasified ndSf obituaries or 

wedding announcenents; 
Wtite a journal or diary* , 
Wtite m aenu* 
Wtite a play or aklt* 
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Writing Sicillg Cmttr Activities 



I» Use vocfltulftty chart Words to wke pictures* 

2* Use vocstulftry chart Words for vsklDg lists of synonyns or 
saton^ms* 

3^ Kak* e contraction gene or coapound word gaae* Cut the word 
Into puxsle parts to te put tack together* 

^ 4* BxteDd a sentence* Start with a noun and vert* Add adjectives* 
adverbSt and prepositional phrases to make It «ore complete* 

* 5* Arrsngs and rearrange sentences t using pictures for subject* 
verbt and object and arrange several ways* Write sentences for 
each* 

6* Use Dolch phrases and arrange Into sentences* 

y^^Pley "Silly Syntax" from Interaction by Hof fett* 

i* ^FlII out forms such as bsnl; withdrawals * library card appllca<- 
tlons, mon&y orders* and restaurant order f^rms* 

^9* Use misspelled words from compositions for a supplementary 

Individualised spelling program or as the class spellinjj program* 
Students can practice the words in the Ait* with, a frlendt on 
paper* or at the chalkboard* Write sentences for each word* 
^nd matchlns word family Ilsta and study. Study with a 
friend before taking a test* 

10* Label word boxes or envelopes **Words I Heed to Know** and 

**Uorda I Know*'* Use the words In written sentences to check 
for retention* 

II* Use the skills center for reviewing and releaming correct 
forms for errors made In composition writing* Oral class 
reteaching and individual retesching before assigning projects 
to use the skill are suggested* 
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Middte School Writ'ng Centers 

The middle school teacher, often in e more subject defined 
classroomt cen use learning centers to incorporate writing skllla 
into daily claaaroom activities* The use of learning centers helps 
students see that writing is not a separate stubjectf but that it 
carries over into all areas » and the middle school teacher will 
find that extended writing experiences offer more opportunities 
for one-to-one guidance than the average clasaroou situation permits. 
Centers should have levels of difficulty within themselves to 
challenge the "gifted child" as well as the child needing remedial 
help, Hulti*level activities help the teacher provide a nore 
individualised approach to learning* ^ ' . 

Although learning centers should be changed as student 
interest dictatest the writing lab can remain constsct throughout 
the year. Though pre*vriting experiences may be handled in a 
different setting* work in the writing lab should becone an , 
excellent opportunity for students to edit and interact with each 
other's wriclngs* 

.Hany of the published ideas and techniques for creating 
wriclng centers and labs focus on either the elementary or the 
secondary learning situationt leaving the middle school teacher to 
Adapt from b^th levels to meet the specialised needs of middle 
school students* Hany of the sasople centers presented in this section 
are adaptations of ideas taken from both the elementary and secondary 
levels* 
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^ \ PHYSICAL SETTMG 

. Rocm drrmgemeQtt b^dlc to the success of tht I^atnlng 
c«Qter progrtfftt l9 dictated by th« physical situation of aach 
individual clatarooa setting* Howavert avao tha most inflaxibia 
clasaroott cant with iaaginatioii* ba divida4. into a variety of 
activity araaa* Many of tha guidallnaa outlinad in tha c^ai^ntaEy" 



aacti^ of this guida can ba follf^ad by tha middia acho&I taacher* 
tfith the halp of bookcaaaSf packing boxaSf tablat doaata and comara 
tht taachar can create a classro^ rafugat Which has privacy and an 
ataoaphara cofiduciva to learning* 

A teacher who uaea dasaroota learning centers encounters 
'problau when displaying mterials* The cfisplay muat giVe self* 
explanatory diractionat ask queationa, present problems, provide 
aodela, and give information/ Large aheeta of packing cardboard 
which are tri^aectioned so that they will stand by theaaelvea are 
flexible for posting colorful displays and can be folded f<>r eaay 
atoragev Soae teachers create tabletop workspace by arranging 
tables in front o£ bulletin boards and tacking materials to the 
board* Display systafflS will vary depending on the center and ita 
own apecilic requirenienta* There are a variety of coiUDercially 
prepared oateriala to choose £rotn or the teacher and students can 
create the center thenselvu* In soae situationSf a box of 
dittoed worksheets may be central to learning center activities, 
in others audio tapast racordst filflstripSf and pictures will be 
needed* Keaourca books auc^ as dictionariea t thesauri and 
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gtumt texts ate eapeclally lii9>ottant to add to the list of 
witatlals* 

PltOCEDURE: DEFINING OSJECTIVTS. 

/\ . ' . 

Cteat^ng Imning centeta is not Just otgtinltlns activities 

and apace; it is developing specific objectives based on pupil 

aaaetfdnent. Ideas can be developed froa almost any soutce^ once 

tha objectives have been detarutned and focused in on. Eval'uation* 

* 

both ftoQ the teachet as well as the atudentSf as to each center's 
effectiveness should be an on*-going check of the progtam^s success/ 
A good otganl national plan will also include loatetiala neadedf 
oparational ptocadutea and a ccrtcinuun of difficulty levels* 
Students can find a vast vatiety of subjects to write ^out if 
given the ptopet guidance and ptewriting activitias* Wtiting 
activities telated to?othet clssaes such as teadingt social 



atudieat and even telaxed atudy hall hobbies will ptovide «any 
aubjects to choose ftott* The, list ia endless and teachets will 
find it easy to cttate theit own list of possible idaas fot ctaating 



leatning centeta* 



HOLE OF THt TEACHER 




In otdat to function effectively aa a f^cilitatot in a learn- 
ing cantet aetUng* a taathat will need tot 

U Be concittad to allowing students to develop theit om 
d«ci3ion-uaking akills* 

2* Ba Bore concetnad with the learning taking place in the. 
claaatoofe than (he teaching* 

Z* Z4 capable of creating and oaintaining an anviironment fot 
laatning that is ctaativaly flexible* 

f * Be able to tailot hoXh Mthoda and materials to meet 
n vary^g student nea^s^nd abilities* 
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5* Be scniltlve to the rate of student pEOgreas and to 

the need for Inaedlate and specific reinforcement as the 
"cap-'Stone** to project coi^Ietlon* 

6* Hake tlM %nd energy cowltDents required for consiatent 
evaluation and Teviaion of center activitiea aa necessary 
to auatsltk tha highest level of studenr enthusiasa^ imrolvt* 
mentf and learning* 

Learning center teaching Is more &n attitua^ on the^ part of 

the teacher than a system of teacMng* It involves iDore than Jusr 

setting up the learning centerSf which require a great deal of. 

structure in order to function eriectivelyt but once operationalf 

provide an opportunity for children to work independently at 

activities tailored to their needs and interests and to evaluate 

their own progress* 

^ There is a great deal of work involved in designing a creativSt 

functionalf self-*directed learning center andt initiallyt the teacher 

Vill need to spend much out of class time in prepararion* Hovevert 

once the learningjsente r^s_gperatioMlj_>tudent8^^ Ja^hle^to— 

proceed at tbt^ir "vn rate in comt^Ietion of the learning tasks and 

in tf^Ioying and recording the results of the self-* checking activi^ 

ties thst accoapany them* Thus the teacher will be freed of_routine_ 

instructionSt grading* and general record-keeping* This precious 

"free** time can be used to work with students on an itidividual, 

turOrial basiSf conferencingt or working wirh*a small group exhibit^ 

ing homogeneous nsOds* 

Teachers may find the learning^centered approach an excellent 

opportunity to involve parents^ -They may br used ln"1ai '^floffflng" 

stnss to oyersea general classroom activity or stationed at tha « 

writing lab/ center to guide specific problems* 
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EVALUATION 

I r ' 

Teachers will want dcfvisa th^r own ajrsttm for evaluating 
l««rolitg->c«nterid inatruction. John Horlant in hia bookt Claaarooa 
LaatnloA Cattttra. attggtata thaee point« to conaidar.- 

1. Tha avaltiation ahould grow out of carafully cosstructadt 
claarly atatadt apacific objactivas. 

2. SOM diaynoatic tasts should datarvlna activitias «t a 
cantar. Thara i« no point in having a studant work on 
activitiaa at a s1;lll8 laaming canrar Juat bacauaa it 
ia thera. 

3^ tba evaluation auat fit what ia being tau^t end directly 
concerned with weting the individual centar^s objettivda. 

th^ atudant alto enters into the evaluation proceaa throu^ readingt 

editing and coMtfcnting on other student writings. Soaie guidelines 

for tha atudeht^a interaction with their peer^a writings arcL 

raco«Mndad ao that atudenta,reali;ca^the intent of the writing and 

tha audience for whoai it ia written. 

^ SIEPS IW DEVaOPIHG , " - 

■ A mmit SCHOOL LEARHIHG CENTEIt 

. I. Identifj ah idta: 

%4 VtcM jour own clasarooK experlance or inapiration. . 

b. fiok foiion* elaa. 

c. FtOii- aalapia cint^ra you have a^feen. 

d. ftok p^6feaaionil booki on Iteming centers, 
a. oiKe^ books « 

11* Adapt it to the n^ads of your children^ 

s. txealtia dlaghbatic data. 

^ b. How such previoOa tstpoaartt exparienca ia neceffary^ 

c. Dtfina your objective^ 

N _ J 



d* ^ 0*Camillt ApprOprlAtA levtls wlthltt Che ctntar* 

0*cld* «htch«r it will b« offtr«d m «ii ticctlve 
center or » en ebaolute Eequlr«ft«Qt« . 

Ill* Hike cbe center* 

IV* Piece It in the rOM* 

V* Expleln the center* , - t 

KATEKIALS NEEDED fOR USE IN A tEAEHING CENTER/WRITING LAB ENVIRONMENT 



elwmece 

aageflneet cetelofute 
blenk^ booklets 
chelkt pencilMf pene 
coalc book* 

cover ciel epelling kite 

croeevord put flee 

dlctlonnrlee 

encyclo'pedlee . , 

extre ifkiU prectlce pigee 

felt aeterleX* . f lennel boerd 

flla etrlpe 

t«ttei-*leogtiese geseet vrltlhg 
^verheed projector- 
lletenlng poet 
oeMipepeEi 
vetlety of peper 



ART SUPFtlBS 

drewlng P*P^^ aeeklng-tepe — - rellroed boerd tegl>oer<r^ 

glue peete. ecleeore 3X5 note 

Aerkere pocket dherte etepler cerde 

CHECKLIST POR EVALOATING INDEPENDENT ACTIVITIES 



Poee the ectivlty 

f it the growth need of the etudente? 

p rovide fotLJi^epecif ic-etudent* center ed-need?-; 

f it es One pert of e plen of belenced teeming experienceeT 

^ i nclude cleert conciee Jjietructione tfhich ere not dependent 
on teecher expleiUtioneV * 

, e pecify ell reference end r«iource aeteriele neceeeety for 
project toi^letion? ^ 
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phonogrephi recorde 
picture file 
puppet theetre 

recipe box of creetive vriting 

tuggeetione 
rh^rm^ng dictionary 
elide projector t elidee 
etudent ■etefinee- ^Scope ; Reed 

Voice 

tepe recorder! end tepee 
telephone directory 
text for greMer end Mchenice 
genee ueuege 
theeeurue 

treneperenciee end Mrkere. 

typewriter 

veriety of litereture hooke 
- to uee « sodele 



P ^xWldi for growth In ttudy iilll us«Sft? 

- _ _ J* ^^* villd tduCatloiiAl purpose tuch 10 provldluig 

opoclflc practico mi drlllt tupplylog «v«IU«tlvo ftatcrl^ 
for dlsSttOftlo or Axttndlng Icaml&g txperleacet? 

A ttract ond intoroot ttudeats? 

i aclttde cViliuitlVi crltorls thtt, la nctningful to studeata? 

At HODEL OUTLINES FOR MIDDLE SCHOOL HRIXZKO CENTERS 

Crltlcml Retdlii y ^ 

Skills; CrltlcsI r«adlngt voc«buI«ry enrlctnetitt word utoget 
crootlvi VrltlflS* 

ObjiCtlvts: 

CtQtrtl Furpo«*: '^Studtats should be Able to rscognlso and . 

Intstprat hiddan **lntcnt** or ** infer enca** 
in vrittac c^Hunicatlga. 

Spacific Purposaa: 

Laval li Students can jrscbgDlxe aod isolate vorffs. 
intaodad to craate a«otiooal sppaal. 

Lsval II: Studanfs cs& associate racogniiad ictcntiotii 

and infsra^caa vith tha huMsn na^ds and sAotions 
to vhlch £bay sppaal and^ are sbia to creata lika 
appaala through vrittan ccmuuicationa* 

Mval III^ Studapts.ara abia to sska personal judpiants 
about the worth and vorslity of attaapts to^ 
ifcaiva through tha acdiuv of public advartisina* 

XooM M iJtats^iaUf 

Fou^ or five larga attrsctiva^asgasine ads» nouoted tnd 

^MpJaXfd oa a bullatin l>aard or protected in acetate she«''-f , and 

f^-icatf In a Iw^ or anvalops^ pefer» pencils^ scissorst pastst plain 

mi-to)jQP^"^P^tT^ctii}U |>apar; ltrge» aspty bosrd space vhare 

ftudspta can display orifinal ada^ 

Oparstionat Frocadtira 

^ lnpt04^ttim of Canter Area end Dirsctions for Use: 



Dlicuii ttturti purpoi* «nd u«t ot tdvertlilns; go 
ovir «II dlr«ctloni. 



2. Folnt out «rt tuppIlM «fid 
orlfliwl dltplayi. 



^ty 1>o«rd ipice for 



3. Mk itttd*nt« to atkt lutstttloos «bottt hoir original 
Adf^ aay bt uied for ivilumtloa purpoi«s. Schedula a 
futurt.tlM to m»!k%. final daciaiont ralatad to thia. 



Frocaduraat ^ ^ 

Laval I t Aak atudant to chooaa vorda froR tha ada that 
i makt tha raadar irant to **buy" and liat th«» on 
papar. 

or Ha «y writa a aaatanca about aach ad, tailing 
hoir it aakaa bi> faal. 

optional A atudant may daaign har wa ad for an laaglnary 
i product* placa it on tha board and aaa, hoir tfany 
*'buyara" tha $4 attracta. 

y 

avaluation Written work; optional Work» group daciaion. ^ 

Laval II; Aak atudant to raad ada and wika a liat of tha ' 
husaa aaotiooa or naada to, vhich thay appaal. 

or Be May aak« np thraa ada of hia own which uaa tha 
aaaa paychologjr or aaotlonal appaal aa thraa of 
tha diaplayad ada« 

♦ ■ J- 

^tional Sama aa Laval I* 

avalttation Written work; optional vor)t» group daciaion. 

Laval ni i Aak atudant to read Ua and write a aantanca 
explaining tha real _lnt_ent of each ad. 

or Take a poaition: "With irtiKh of the following 
atat«nienti do you agraa? Write a paragraph .to 
axjplaln'your choice." 

1. Advartlaara ahould ba required by, law to be totelly honaat; 

thay ahould not ba parolttad to uaa aubtla deceit to aall 
producta to tha general pjublic^i 



Z*' America la a ^'fraa-praaa" aociaty. Advertiaara ought to 
be allowed to print anytt^ng thay wlah; if tha public la 
dacaivad»'it la ita own fault for not buying cautioualy^ 

optional Saaa aa Level I. 

avaluation Written work; optional, group daciaion^ 



2* VocabuUrr gprlctawtt 

Ctntr«l Furpo«tt Studtnt* tboiild b« Vble to u«e dticrlptlve 
ward* with locrtMlog ««Diltlvlt7 «nd 
Precl«<ne««« 

Sptclflc Furpo«««: 

L4vel« 1 and 11: Student* can dctt(m«tr«te aftniltlvltj and 
Preci9«Tte«# In the ute pf adjective* by 
mttcMns dtscrlPtlv* vordi with the rcal*- 
llfe ftltuatlona which th«y b aji t daacrlbe* 

L«vel 111: Studtota can dcaonatrate aklll in aaklng 

^ ward aaaocl^tlona and drawing iTtfartocaa by 

cliooilfis fros vaoy poaalble llfa-iltuatlona 
the ^£ b««t deacrlbed by each^of 10 «enteocc«« 

Toola and Hatarlala : 

Six or tcvan largaf colorful Picture* deaonatratlog huaan 

aaotlon ('1-*?); bulletin b^ard apace or aubitltute; pencils paper* 

3X5 card*f tacka or tape; *lx or **ven envelopea^ne attached 

bahlod or balov each Picture; 

Level It 10*12 void card* bearing adjective* which c*Tt be 
aaebclated wltli choaen ^Icturef'y l^ejt angtjp 
•adfM*rriaalngp dlaguatadt overjoyed^ anxiouaf - 
lfl^atiaht;'extltidt etc* 

Level 11 1\ 10*12 word carda^-aaae aa Level 1 with «ora 

difficult "vordip lia^f fuTlouat haraaiedt exubarantp 
w6r6ija^,aihllaratedp l^lacablep artogantt etc* 

Jlevel lilt 10*15 carda bearing a*n.eocea which deacrlbet by 
^ ^ InfareocaJ tha'Motlona dlaplayed by the plcturea^ 
i«U«^ '^Sarloua^conie^tncaa follow infraction of 
rwlae**^ ' *'?^Ung*-ara not often caaottflaged by 
fa^imX es^'fMiioi^ ^* ^Ingenloua winda^cel In 
claVar deaH^j** ate* ' " 

- . ^ ■» •i*'!^^ 

^Operational Procedure: 

Introduction of Center area and dlractloni for uaat 

I* locate all aatariala and deaonatrata uaa of word and 
' aeDttttce'eatda* ' 

2« Give dlrectione for adding carda to envalopea* 



3« Aik studtnU to think, u they votk at the c«nt«tf about 
naya tti vhlch tha env^Iopat^of collect^ votd csrdt mltJvt 
be tucd to «v«luAtc akllls in pteclseoMa of^votd cbolca 
-mni in vord aansltlvlty. Set « futute tls« fot luklhg 

AUftOtlO&S, 



Ptocedutes: 



or 



Aik student to match a Level 1 voH catd vl'th the 
acimted picture It b^t describta end explain h£t 
choices to a ftlcnd. 

Sh« nay Quabet the pictures on paper and Uat the 
vorda ahe aatched vlth e«ch plctute; dlacusa 
choices with ftleod ot teschet. 

He sniat, on ^ 3X5 catdt write an additional votd - 
ofhla own for each plctute and Insert It -in the 
envelope below each cotreapondlng picture. 

Level 11 : Saae as Level 1* Substituting Level xl votd cstda. 

^aubstltutlng Level 111 



tequlted 



LeveL_lll : Saae as Level 1 
sentence cstda* 



evaluation All leva: 




eclslon* 



3. tfotd Usage 



Qbje<itlves! 

General Objective: 



Students should be able to tecogniza and ' 
daaslfy «otds according to thalr^uaes In — 
the context of a aentencs* 



^Specific Objectives: 

Level It Students can recognize and uae vetba and ' 

adjectives In context* 

Levels 11 and lilt Studenta can recognise and clasalfy nouns* 
va^ba, adjectives and advetba accotdlng 
to thelt uses In context* 



Tocla and Katetlala; 

Level 1: Duplicated sheets of a Hat of 10 alnple nouns. 



Levels 11.. ^ 
and 111; Duplicated aheeta bearing the followlnf patagraph; 
Hbtakly, the mlnkle d gooks kittled* The mutks 
sKotkeTthe grunchies^end tlttlad the «otks. The 



runches glootad akatllyt and the gtlsped gottles 
grlf fled* Iha Mk aoo^lad aorUly. 
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All: penctXtf Cimyoat («ftrk«r«)t pip«r« 

OptrAtlocul Procure: 

Introduction of Center «r«« «Qd dlrActli»i« for uie: 
1.' Otflnc nount v^rbt «dJ«ctlvSf «dVArb dlscuis «M»pl€A, 
* 2. Id«]itlf]r attcri^A Attd read all dlrtctlpiut «nc¥tr any qncftlooi. 

Froc«dur«s: 

* 

lAVal l i Ask atudtnt to locate the dupllc«tad U«t of 10 * 

nouo». Btfora eacHjinaDt ha is to vrita a dficiii> " , 
tjya wrd that aaka^ aeoia. Aftar each uount he is 
to aid an action vo'rd that nakea sanaa. Th^ he 
ahould.reid each phraaa to hl«aal£. 

or She m^y vrita 3 odglnal aantenceat «ich conttlnlng 
a nount ^rb, and adjective. She mar claaslfy the 
vords by clrclliig all verbs attd under llnint all 
■djectlvea, 

evaluatldk tftltten vork^-nui^er of vorda properly claailfled, 

^ Laval H i Ask itudtot to obtain duplicated nonaenaW atory. 
Ha atiat clasaify all nouast verbit «djcctiveit 
and aivetbs by uiing a color code of his own. " 
, OUsBind him to aid a color kayt ao that hia claiai^ 

* ficntion MMf b« uodaritood.) 

or She nay vrite.flva orlflnal aetttenceat 'nalng real 
vordif aitd classify all^four kinds cf vordi by 
llatlng thc» under the haadinsa )IOUH*-VIRB-*> 
A3)JECTIV^AI>V£RB at the. bottom pf hla pspar. 

avaluat^on IWtten vork— ouaber of vords properly claialflei. 

^ tavel Ill t Same aa level II ' 

or Student >ay ccapoie OTiglnal stoty of nonsaase ^ 
words and claaailf^ nouns, vaibat adjectiveif and 
aivtrba by atqr^aathotf be chooses to deviie. 

svaluatlon tfrlttan vork— nuvbar of words properly clsaslfled. 
Cfrjictivas:' \ / 



4* Great Ivatfrlt it] 



Ceniral Obi«ctlvit Studesta will be .able to dsaonitrata skills 
m aiiocistlont trsnifarencs and writing 
style by trsnslatlngt either fvm reading 
or Mttoryt « fable or folkule Into s 



E RslC — — — ^4; 



prcftuat^ay jour nail 8tlc-8tyXe nel^ 
feature^ stoty^ 

Tool* and )kt<rlat«: 

f An Abbr«vlftt«d foTiB of the stoty ^Rlp^an Itthklc** and « mdn 
report of that itoty as it ttLght appear in the ntirs or f«aturk sactloo 

" ■ 1 

of a local niWApaptr if "Rip** had heen dlecovarad juat thia veek« 
Duplicated copies of a aitallar folktale, papart pencll4_(Dupllcstiii$ ' 
naatera ate optlonalO , \ ^ * a* ^ ' ^ - ^ 

Operational Froceduret ' ^ 

Introductloii of Canter and dltectlona for uae: 

l> liidantlfy oatettalat review dlrectlona* 

2* 1)le<^&a "joumallatlc*^ atjle^aa cooparad with ordinate 
prose^ Kention tha key wrda Who— ^Hbat— Whan^HKere 
^ attd added Iteaa of hm>an and puhUc Interaat. (and oplnloit 
4n f aature_atorlea) * ^ 

*■ 

3^ Diacuaa hov the optional activity «lght ha heat accovpllahftd 
Set a tlfte for thoae ifho choose that activity to aaka final 
decisions^ ' " - 

Piocedureat ' 

4 r 

All Lavala ; Aak atudenta to read ahhreviatad atoty of **Rlp 
Van Winkle** and Its correapoi)dlng nodel of a ' ' 
modem-day neva or feature atoty* 

Aak him then to read a second almllar atoty, 
choaen hy the teachat^ and write a cdtreapondlng 
ttodarn-day nawa or feature account of the ato^ 
In journallatlc atyle^ 

or She may do the aaae aailgnasrit ualng a folktale 
of her own chooalng* 

optional' Any atudent Bay submit hla atoty for puhllcatlop. 
In a local claaa newapaper* The pronesa of 
collecting, preparing and duplicating should he, don 
^ ' ^y student cowittee* 

^ Functional WrltlnR*"Lettera 
Xiae: Unlimited* nuiiber of students^ 2^4^ 
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Ia»tructlo^I Objectlv«ft£ Th^ vtudtntm vlll be able to d«BovwtrAt« 

thtlr knoirUdg^ of correct iett«r ton 
^ ^ by writing « Uttar* 

Hat«tl«I«i Kote ca74a with ld«M for l«tt«riL oa th«nt| paper* pftndltt . 
and envalopast mpUa af « bualneaa letter* a friendly 
letter end an addreaeed envelope on the canter* (Optional; 
^ envelopea and a catalogue to order Ituu froi^*) ' " ^ 

Olrectlonei 1* Chooae a catd frO« the pertlcular type of letter you 
wtah to write, - ^ 

2*' Write the letter thet It telle you to write* 

3> Follow the correct form for the type of letter you 
.ere writing *(aee the aanple*) 

4* Proofread your letter* then eddrese »n envelope if 
an envelope ia provldedf 

Oth^rwieet drew e nock envelope on your peper end 
addreae it correctly.) Follow the eeople provided* 

5* Depoait letter in *Wil box*'. 

Suggeated Ideaai 

Buaineva Letter a 

1* jDrder e quert of piatechio ice cream to be delivered deily 
^ for a week for a friend who just had his joaalL* out* ' 

2/ Order-one^gold toothpick coating $22.00 for your uncle* 

3* Otder e pair of l,ce ekataat else 15 EEEf fot your pet gorille* 

4. Order a case of cf^ugh drops to be delivered to a gireffe 
who haa a aore throat and livee at the county xoo* 

5* Ask A travel agency to send you folders on your fevorite 
vacation apot* 

6* Write to en author of a gardening book, for Information about 
plinting end raising houaa plants* * 

7* If a catalog la providedt order e chosen itm for someone 
and have It persowS^Uaaed* 

6* Otder three sepetate clothing ittua froa a local dopartment 
store* 

Condolence 

X* tto e friend wbo ste nine hotdogd et a picnic* 
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2* To a cftntlptde vho has bliateta. ^ ^ . . 

3. To a ftlend ifho has devalopad laryngltla Just bafota ha la 
to play tfaa leading part la a school play. 

4« ' To a tiger who haa lost his attlpss^ 

, 5. To a f tland who ttctatly loat ^he studant council ' 

^ alactlon. 

, ' I Congratulstlons 

l« To a ftland vho juat racelvad tha lesd In tha school pity. 

- To & frland who juat von tha national spelling baa^ 

3. To softeona who has hacoma tha br other /slstar of trlplata. 

A« To a friend who JyBt von tha Reader's, Digest contest and 
received $500- ' 

Thank You 

I* To your aunt who sent you a swestert two sizes too snall« 

2« To your grandaother vho sent you a cat and you're allergic 
to it, ^. 

3« To a friend who sent you a dosen roses for your blrthdsy« 
A* To the rooA mother who sponsored the class ski trip. 
Invltatloa 

I, Invite a friend to your bltthday party. 

i* Invite the new girl In class to your costume party^ 

3. Invite the neighborhood dogs to your pet*s bltthday party.' 

^ Friendly Letter , 

I. Pretend you are your pet or one of your toys and write a 
letter to another pet or toy about yourself. 

2* You are a visitor froo the planet Xelox^ Write a letter 
f to your friends on :;elcx about' the planet Earth. \ 

/ \ 
f Pre^tnd you are a country oouse oa vacation in the clty.\ 

Wtlte a letter to your friend In the country. 

I f 4' Write a letter to your cousin telling thca about all yout 

/ fasiily'a happenlnga. 
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Th« tMChtr vlll colltct th« Itttiti tnd r««d thm to 
ie« if tha correct form bat .tetn follomdr The itud«nt 
say file ttm In th«lr Individual flit foldti mad prtstnt^ 
thM At tht tiM of conference «^ 

6* ' DeecrlPtlve Writing - 



TIm; twenty mlnuteit i^uebei of etudeate; 3-4« 



Inetnictionel Obj^ctlveet 



Studente vlll etteiqit to write vltb pre- 
ciiion so thet e reeder vlll be eblf^ to 
drew eccOrding to the deecription* 



Heterieli: feper; eeverelt veriedt unuauel deeigoe on eepetete 
nheete of construction peper* 



directions; I* 



2« 



Eveluetion; 



Select dne of the sheets of pspe^ vlth the vtried 
designs on theft, 

Tou ere Siven the eesigwent of vrlt'ag a description 
of vhet ie on the psper. Da' not worry too auch sf 
exect lenfths of lines or degrees of snglee* Tour \ 
vei^el description vlll then be given to someone 
else to sttei^t to duplicate ttie design sccording 
to your description* 



The test of success £or your description vlll be e 
cottperison of the two figures* For thst reesont plessc 
put the nuilier of your drsvlng on tht outside of your 
description ylth your n«i«« 

Sswple pesigne ' « 



>*i-tr. 



0 





0 



A 



□ 



ERIC 



55 



58 



^ 



7* Wrltltit With thft Ktwptper CXwlfltd< 

tine: 20-30 ulnutcst ouMbcr of- studcttts: 1-3* 

Xtuttuatlonal Objectlvest Using tfat clssslfled section of tb* 

^ ^ newipspext students vlll create stories 
relnted to the eds* 

Heterlelet Psper; set of cards, ^e Cleeilflcds^ (Wisconsin C<mitte« 
\ Kevfipftptr In Educetlont HllveuVeet WlJ; classified 

sedtlon frov th^ nmpeper* _ ^ 

- 

Directions: Students art to pull ou^ one of the self-directed cacdair 
Identify the nuaber of the catd on their paper* and 
foUo4r the card^s directions* 

Tifo SSMple Carda Froft ^e Cltsslfleda** 

— .X 1 — ^1 . ^ 

Card #1 

Find five different kinds of Jobs advertised in the Etoplo^rmint 
cXassif ied'ads; Try to find one Job from each of these cate- 
gories; clerlcalf techr^lcalf professionalf donestict ssles« 

Write s short psragrsph about esch Jobt telling vhat you 
think s typical day vould be like* 

t 

.Fasten the ads ;t^your sheet* 



f Card #2 



With a friend: 

Flt^^ a Classified ad that you think has an Interesting story 
behind it. 

Di^uss What ffllght have happened before the ad vas placedf and 
Vhat ffllght happet^ now* 

tfrlte out the **Before** story* Your friend will write the 
"After** story. 



a. Elinlnatina tfordineaa in Wtlting 

ti»e: thirty fflinutest number of students: 1-^2 (Advanced). 

Xnatructional Objectives^ The ttudents should be able to learn the 

process of eliminating unnecesssry words 
in vriting^ 

Katerlals: Fagert copy of composition to rewrite and edit for 
concisepess^ 

.56 _ 



ERIC 



Dlt«ctloiw: TfM folloirlns patagnph was uketx ftoci «a ctuy by 
B«ttttiid Ru«ft*U« irnfottunattlyp whll« being twiB^ 
f«rred ftm book to papett it fell into « puddle and 
ftoakid up a grtmC de«I of ditty watet* Yout C«*k 
la to vrlng'ic out* Touxaa aaally aqueaae out ovat 
one hundted wotda ylthouC loilng at^ of tha thoug^iC^ 
Vhea you hav* dotw dot .placa cha papat In cha flolabed 
pepat paclcat^ - , 

' Covpoaltlofi 

ItV>*9^ that hlatoryt In avary country » la taught In auch a way 
aa tb hava a taodancy to magnify pt glotlfy that country: chlldtaa 
c»^^ aaid to leam to ballava that It la thelt own country Vhlch 
haZ^vaya^baan In tha fight and aliu)ac alwaya vlctotlouat chat 
It Yv-tiialt own country which has ptoducad alaoat all tha gratt aant - 
^mfthft thalt own ^ ^t^try la In all teapacCa qulta aupatlot to all 
^bar counttlaa* Since thaaa ate cha aott of ballafa_that cand to 
be U.aCCating» it ia obvious that Chay ate quiCa taally abaotbadt 
and Vhat tl^ay ate hardly evet dislodged from InatlncC by tha ecqui- 
ait/on of latet knowledge* As an example of thla tendat^cy^- let me 
giv^ tbia illustration*' Take the battle of Vatetloot fot example* 
The facta about the batcie of Vatetloo ate known In gtaat dauil and 
with minute accutacy; buC it aaema that the way'tl^ty^ata taught in 
eltwmtary achoola will tend io be widely diffetent in Englandt 
Ftafice Germany^ Tha otdlnary Engllah boy ae«ms Co laagifie that 
the Fi^alana played hatdly a^y pai^; on tha othet handf tha gtdin* 
ary Geiman boy tenda to imagliie' that WelllngCon was ptactically 
defeated* whet^ Che day vaa tattieved by^Blutchet^a gallehCry^ If 
tha facta wete taught accutately and exactly in both of theae ' 
counttieat it la cettain that national ptlde would not be foateted 
to tha aame degree ot extentt chat neithet of the two naCions would 
feel quite go cettaia of obtaining vlcCory in the event Chat wat 
ahould come abouCt^ and' thaC the wilXln^ead to flghC would be 
dimlnishadt ac least to soad axtentT* 

Evaluation: Students ate to count the oumbet of wotda used in Cheit 
vetsion of tKe compoaiCion and the tetchet la to tevlew' 
papers Co check chat none of the main thaughta wete 
lefc ouC ot that it la as concise aa possible. 

^ ■ 
9* Llbtaty SkUls 

Ximet ^Tuenty mlnutaat numbet of sCudenCs: 1* 

InaCtoccional ObjecCivea: The student ahould be able to anawat che 

quesCiona wiCh the use of the almagac * 
dice ion ary * and g Clas * 

Hacetialst 

1* Take a piece of papet* 

2. Use one of the thtae books to anaver che quasCions. 

SO 



3* Afttr you have found th« utmf^tUt chttk your tn«V€r« to 
ttt bow mmy you havt gotten corrtct. 

4* If you hAv« «lt«id mjt if you cin find tht corrttct 

5. Put your ptptrs in th<.foXd«r on the back* 
Qufitlonot ' 

AlMntc 

1* Wbftr* im John Adaas bom? 
2* XlhtxL it Cltlx«oship Boy? 
3* Who was tou Henry? 

i* What atat^ producod the laost cgga in 1^62? 

5. How old is your favorite octrees? 

6'. What la the talleat building in Kew Orleantt lA? 

7* What is the official church of GreeceT 

8* What la tht population of CenMrlt? 

Dictionary 

1. What part of speech lo the word chronic? 
2* What la the plural of aongoose? 

3. How maoy syllablea are In the word utilitarian? 

4. What la a apelunker? 

5* What la the correct apelllng- ^nigzerd or glgzard? 
6« What la a synonym for abundant? 
7* What country Is the word kindergarten from? 
3* What does bonanza aean? 
9* la a llaerlck a kind of aofr drink? 
10. Can a centaur be found in a zoo? 

Atlas ^ 
1. What Is the population of your conmunlty? 
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2« In iriut county It Almottt Colorado? 

3« What it tttt atM of JapAo? 

4. Vbat*U tttt popiilst ion of Bftlflua? 

5* Vbtt ccntlQcntt border t^t IndltT^Octtn? 

6. Vbtt^ ttattd dota the Hudson Hivtr flow through? 

7, What com it directly wt^t pf St^ Loult» Kiatourl? 
$. It Springfield In^Katsachuattttt 

i 

9. Whtt It the tret of Kew Kexlco? 

Bxttnded Idtta: The qutttlona could be vixed up «o ttudtntt would 
have to detemlne vhere to locate tht informttion^ 
' . Students could bt atked to draw coatraat/con^trlson 

stttcMentt tt a result of their retctrch. 



Evtluation: Each atudant checks his own paper« The ttacber 
revietrt the papers and notes the toapletooett y 
of the aotwera. 



10 « Etynology 



Tim/ti 20*30 tninutett nunber of atudentat 3. - . . 

Instructional Objective: The atudenta will discover Ciglith vordt 

' that are related to original Latin tnd 
Greek i«^rda and other countries. 

Kttttltlt; A cardboard box with bottle dividtrat index cardtf 
ccmttructicm paper« 

Oirtcttons; 

' 1* Take the index cards from the box and read the words. 

2* Place each card in, the appropriate box by comparing that 
word to the underlined words above each box. Cottptre 
them using sounds and definltiona. Use the dict^onttj. 

3« Whan all the cards have been filedf take the cardSf one 
by ontf cut of the boxes and turn them over to see if you 
were correct « ^ 

A* ^ Find your score hy counting the number wrong and aubtrtct-^ 
iug thtt from 57. 
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txM^Iw of word orisinB And words t 

Circui (round) * alrcuSf clrcufiference^ circle (L) ' 
Offlclim Utrvlc«) - offlcUI^ omc«r, office (L) 
. Copim - UbuodAQCc) * copy^ copyi«r^ copied (L) 
Hqvus (new) - new* novelle*^ novel* novelry (L) 
Sol (eun).^ e^urict* solar (L) 

Kavle (ro flow) ' n«vlgtret navlseror* nevy, (i^) ^ - ^ 

Aqua ( werer ) - aquariu^t aq^tamarine (L) 

Halioe (aun) -heliun* heliogr^^^h (Gr) 

Kaua (ro flow).* naurical (Ct) 

tleal (half) - hemiapbere (Gr) 

Aarer (Srar)-' aarrology* asrerold (Gr) 
. Wedd (pledge) - engaget disengage (French) 

Trad (draw)* *^rraclct rrigger (Durch) 

Gage (pledge) - engeget disengage' (French) 
' Tele (far) -*^reIeviaiont relegraphf relescope (Qt) 

Atttos (vapor). ^ atmospheret atoKospheric (Gr) 

Chrono (rime) - chronoMerer* chronology (Gr) 

G« or Geo (earrh) geoj^taphy* geology (Gr) 

ft raph or graphy (wriring) - relegraph (Gr) 

Ion (gone) ionosphere (Cr) 
— n aur (sailor) - asrronaur (Gr) 

Peri (around) parimerert periscope (Gr) 

Phot or phoro (lighr)^-* phorographf relephoro (Gr) 

Sphere. (ball) geosphere (Gr) v * ^ > 

tterer (measure) - rhermomerer* kllomerer (Gr) 

^ Scope (seeing) - releacope* gyroscope (Gr) 

Forr (srrong) ^ forrirudet fortress (Gr) 

Fhbne (sound ) phcnemet relephone (Gr) 

Topo (place) ropography (Gr) 

Exr^nded ideas: 

Have arudenr rake a sheer of paper^ Divide rhe original 
words inro rhree groupa: Larint Greek* and others. Place 
rhe words in rhree separare bojcea. 

Have each acudenr rake four words from each boxt urire rhe 
words on rhe paper derived from each word. Cncd&rage 
srudenra ro use rhe dicrionary for reference. 

Srudenrs lean check each orher^s papers* share rheir findings 
I wirh rhe clasSf or a group of studenra can compile lisrs of 
words derived from a given Larin or Greek word and place rhsm 
on posrets or buHerin boards for all ro share. 

Evaluation: 

Tha arudjnra will be evaluared on rheir vocabulary akills and 
On rheir abiliry ro follow direcrions. 

Sources Parhwaya ro Imaginarion . Angela S. Reeke and James L. liSffey 
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11, Functlopaj^Vrltlnfl*^i:Wffltf| ay , 

Timetr 15-20' fldmite«t number of students: 3-4* 

Inttn^ctlcmal Objectlvet - ' 

to help In understanding the seven parts of speech snd lT}cr«atfs 
word usag«t both oral and written^ Introduce the l«amlng 
Center by tailing the c^lass the story of Pandora* ThU vlU 
help explain the title, *'Pandora*d Boxes**' 

Materials: 

One box ^ith seven dravers (labeled nouns, pronouns,' verbs^ 
adjectlvest adverbs, prepositions', and oonjunotlons) * 2" X 3" 
cards In each draver vlth vords fitting the P^i^c of speech* 

Directions: 

1* Each draver contains a different part of speech* 

2* You are to pull out^ords from several boxes ^d use 
them to make a story of your own or write several 
sentences* 

3* Use the paper and pencil provided* ^ 

4* Plsce your coinpleted paper In the ^nlahed vork folder* 

Extended Ideas^ 

A specific ^tory can be assigned for less imaginative 
students or those vho do not vlsh to make up their own stories* 
The students tak^nVords from Che story, write them on 2'* X 3"y , 
cards, and label them on Che back so the teacher can correct 
dielr labels. Thr acct^rate cevda are placed In the labeled 
dravers* Use English textbooks oi^ vorkbooks for word lists* 

Evaluation: 

The teacher will revlev the papers to note correct usage of 
vords* 

* 

, 12* Sentence Expansion I 

Tine: thirty minutest number of students: 4. 

Instructional Objectives: The student will b^ able to write better 

sentences by com3>lnlng, expanding, and 
rearranging them* 

Hftterlsls: Paper, vorksheetst dictionary and thesaurus* 



0ir«ccIbiis: ^ 

1* S«Ucc one worksheec irom ch« *'in'* box* 
^ 2. Vrlct your niae and dsce ic che,cop of che paptr, 

3, ' ?ollow Che dlrecclon* on che vorkeheec, 

4, You vey vork ulch one or two ocher ecudenci on chii 
ecclvicy, buc each ecudeacmuic hind in & compleced work* 
•heet, 

3, Vhen you .heve coopleced che workeheec, recuru Ic co che 
. ,'W**box, ' 

Vorkeheecs for Sencence Expansion Cencer 

I, Olrecclons: Rewrlce each of che following sencences as quesclop 

1* The enow acor* Haa lasced che enclre d^, 

2, The workers bullc a new fence around che old ball park; * 
3* The cac has chased che pigeons front che roof* 

4, Heagan noved che ^vn chls morning, 

3, The girls have beacen the boys in che swim »eec, 

6, You had read chia before, 

II, Oireccions: Vrice chese sencences, adding an adjeccive (a 
' ^ descripcive word) in each blank spsce. 



1, Ity ] ^Biscers helped, 

2, *fy brocher wroce eongi 

3» Th^^ boy chrew che ^ c jiftaxine 

away, 

4, A w oLian wroce e s corv, 

3, A , ^crowd followed th e a ccors, 

6, The gi*l vi^iced he r cousina* 

7, The mayor greeced che yiaicors, 

8, Two ^squirrels picked che _ 

papers off ch e , cable. ' 

9, The; worl<i wanes peace, 

10. Gabriel had a d ream. 
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III* DlTtctfonm: Write ten nttf ftentencem by adding vordm to each 
^fttt of theie sentences^ Expand the noun partf 
then the vetb part. 





1. 


VoAan vtotk^ 






.lUguoI lAUStked 




3. 


Ftet a taliped 4 


\ 


4. 


Batta gtmr* 


\ 


5. 


Snov £<ill4 




6. 


'fiaUa tinkle. 




7. 


Jennifer cold a Joke^ 


\ 


8. 


We called the hotsea^ 






Ellen Ilkee tomatoes^ 






Rain hit the roof^ 



Vf.\ DitactlOQs: Cosblne each pair of sentences to make one longett 
more Interesting sentence^ Use such connecting 
wotds aa but* or* tfhllet aot or and^ 

i 

1* Geotge wlIX speak. He will take not;ea4 
2^ The cab driver pulled ovet to the curb^ She turned off 
the motor^ 

^ 3. The motor boat taced actoaa the lake^ The awlomer raced 
acrcas the. lake^ 

4. Sally will alng^ She will hum. - 

5. Joey must return early « Ht> will not be allowed to goJ / 
again 4 > / 

64 The gardener cut the flowers^ He did not water the plaiita^ 
7^ The tugboats tooted. The ship tooted back^ 
g. tl^e rain stopped^^ The wind kept howling^ . / 
9^ Tlhie little 1)oy coughed^ He al»oat choked^ 
Id^ H&* Hill apoke. Ht* Hill spoke at the saoe tlioe^ ' 

Evaluation: 

The class 'S'an review the papers In small groups. 

13. Writing for a Hewspapet*-All AoBlea 

Tlfle^ Uiideteminedt numbet of students^ 1-3^ 

.Instructional Objectives^ Students will focus on the severalt 

different way? that a story can be 
covered to elUclt a reader's attention. 

Katerials: paper* sample Btoty with a variety of versions* worksheetSt 
thesaurus and dictionary^ « - 

Dltectlonat ■ 

I4 Students will lootc over the saxsple news story snd the 
variety of different ways It was covered^by different 
authors^- * - ^ 
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K awt ItsH is Uke e rough dlaaood* It spptats liuilgiilflcimt 
yntll it hta baan ptoparly ^ac«t«d« Th« f«cfttt of a newa itt» att 
the anglei that can be "cut^' and developed* ^ 

Hete lt a tpugh diamond of a news ltea« 

Ton Jantvay, a thtea-yeat*oldt laat week bakad his fltat 
batch of chocolate chip cookies* Tooi baked the cookies 
"ftoa actatcht" ahaplug the fltial product into anlaal 
foraa* His «othetf Deiiiae Janetrayt supervised the 
ptoject* Janevay is tUe^hoae economics teachet at 
Oalsna High School': ' ' , 

As it stands, the news item is votth s pssslng chudclei no sore. 

But tteat it as a repottet would^^hold it up to the light and^ 

explote the possibilities. Play the angles* 
Consider^ the chocolate chip csper* 

* One fascinating angU. is that the baket is a threa-y earmold* 

possible story fl an interview vlth Tonif a ptecocious 3 yeat old* 

f2 -a featut^ on ptecocious chiidtent one of vboo 
is Ton, 

" " f-3 |i sunfey of child-cste specialists as to the 

potential- of^ threa-yeat-olds* 

* K second angle is "'baking ftotn sctatch.'* - ■ 
possible story H "baking ftcn acratch." 

r 

" " jf5 the teturn to the natutal in the, "younget" 

g^netation* 

" " f6 tenewed intetest in the old ctafts; candle- 

' dipping! voodctaft; and baking "ftoia ^ctatch*** 

* A thitd angle is chocolate chip cookies shaped like animals* 
possible story 17 a '^hou-to" story including recipe. 

" " the imagination of a small child. 
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pottlble fltory # 9 a cohtldetatlon of tht hanponlous t^lAtlon- 
fthlp between cKlIdten end anlmftls, 

* A foutth angle— ttothet 1» a Kooe «c.teacKer« 

poialble story #10 a featute explotlng the Influetiice of a 
, notbet^s occupation on bet childten* 

** #11 a bttmotoua conttast story of Tom's 

accooipll$h»ent8 vitb tbat of Danlse Janevay*5 . 
botna ac, students^ i 

" #12 « fea^tura on votklng lootbatB* 

* A flxtb angia— Galana Hlgb Scbool 

poaalbie story #13 Galena Hlgb Scbool teacbeta vbo have unuaual 
9kllla« 

" '* #14 Calena Hlgb Scbool teacbet^ and tbelt- cblldten* 

Level X : Try to find elgjit possible featutes In the following neva 
item: V ' ' 

Thltty-slx butternut aquasb vete stolen ladt night ftoo 
tbe garden of Sam Scbneldet of Benton* Hev Yotk. Autbotl'^ 
ties ate confused because tbe acotn s^iuasb vete not touched* 
The Scbneldet Gteat Dane* which has been ttalned as a vatcb- 
dogf gave no alarmt although be Is an Invetetate batket, 

Scbneldet Is now con§^ltlnjg a local Insutance company 
to see about theft In^utanca fot futute ctops- 



1-^ 

8. 



Hate ate tbe Five tf's fot a less unusual event— ^an av«nt that 
might even happen to you or to a ftlend of youts at any tlse* 
^ ^ VhatT Hototcycle won In a contest*, 
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Whot By Glendft Carlson; contest aponsored by Motor G3^lea fine 

Vli«r«7444ladlanA^olla« Indlatia 



Vliyt««;««Gl«uiU wants to race in the teen-age Indlanapolia 
races; Meda her onm C3^le/ ^"^^ 

Howt By vritlng a quatrain (A^line poem) about 

votorcyclea* 

write a news atory Incorporatlog the above Infornstlon* 



Level II; Njov find at least six possible features in tht nxM3 iteot^ 
you just wrote^ 

I. I 

2* \ 

3. ' 

' V ' - . 

5* 

6. 

Level ^11 : tlw vaVe up your own nw featuret complete with £acta 
that answer the Five tf^s^ 



\k* Sentence Expansion II 

Tlae: 30 minutest number of students: 'l-S^ ^ 

Instructional Objectives: The student will work with the expansion 

of a thought* working for a more colorful 
description* ^ - 
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tUtcrlmls: paper* sample sentences* brief sentence exerclsea* and 
a rhesaurus * . - - 



Dlrectloftst 



I« .Head the aaople sentence that has been expanded by 
^ anawerlng the que'ations: what klisl of* how nnjch or 
hoy nan^t whose* 'where* when* how* and why? 

Z* Select a cerd that will give an example of a brief thought 
that needs, to be expanded in the same m&nner as the 
sample^ 

3« Hand your completed ^sentences in to your individual file 
folder* , » 

Sample Expansion 



Original sentence: 

J 

Sotie carpenters are building a house^- 

(What kind of?) Some goung> strong hardworking carpenters are 
building a new> yellow ranch house scrawling 
on a large^ square lot ^ , / ^ 

(How mtich or many) Ten young* strong hard-«n>rking carpenters ,are 
building a new* yellow ranch housei Perhaps 
sixty feec long and 35 feet wide * on a large* 
square lot* 100 % IC^, 

Ofhose?) Ten young: strong hardworking carpenters frott 

the Jones (Construction Company are' building 
'a new* yellow ranch house* perhaps sixty feet 
long and 35 feet wide* on a large* s^nare lot* 
' 100 X 100* for the Harris famllij ot Clticago . 

Ofhere?) . Ten 3roung* string hardworking carpenters from 

the Jonesi Construction Company are building a 
^ new* yello'f ranch house* perhaps sixty feet 

long and 33 feet wide* on a large* square lot* 
100 X 100* at the corner of Broadway and the 
Boulevard s for the Harris famil^of Chicago. 

(When?) Every weekday between 7 A. M. axk ^ P. M. ^ ten 

young strong hard*vor!cing carpenters from the 
' Jones Construction Company are building a new* 
yellow ranch house* pethaps sixtylf^et long and 
35 feet wi^e* on a large* square I^itr TOO X 100* 
at the corner of Broadway and^ the Boulevard ^ for 
the Harris family o£ Chicago. 



\ 

4 P. M.* te 



(How?) / Every weekday between 7 A. and 4 P. M.* ten 

:' i - \ 
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(Mhy?) 



yoiingt strong har^^nrorklng carpenters frooi the 
Joties Construction Caipany, tf£ aany- power 
tools ss yell as hand aavst vrenchesv pliers, ^ 
and hsiwers and nails « are building a nev* yellow 
ranch houset^ perhaps sixty feet long and 35 feet 
fflde* on a large square lot, 100 X 100* at "the 
^corner of Broa^ay and the Boulevard, for the 
Harris family of Chicago* 

Every weekday between 7 A* M« ^nd 4 P« M. , ten 
ycung^ strong hard^rklng carpenters from the 

7 Jones Construction Company, using many power 

tools as well as hand sawSr wrenches^ pllcrs» * J 
and hammers and na^ls* are building a new^ —'^ 
yellow rancU'houset perhaps sixty feet long 
^ and 35 feet wlde» on a large» square lot, 100 
X lOOf at the comer of Broadway and the 
BoUlevardf for*the Harris family of Chicago* 
so that the family will be able to move into 
our ^omaunity before school starts In September ^ 

Suggested sentences* 

The firemsA extinguished the fire* 
The automobile hit the truck* 

The boys started the argument* ^ 

The witch bit into the apple. ' % 

• The tree flourished* 

The girl bought the skateboard* ^ 

The boys ate the spinach. 

The woman lived in a shoe* 

The dish ran away with the spoon. 

The girl delivered the newspaper. 

Evaluation: Teacher may choose to review these during a 

conference or the clasfi may review them in small 
groups* 
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-^'Additional L«aniiag Center Writing Activities 



The Card File 

The card file consists of 4 1/2" X 6*' colored cards^ There 
«re four different colors of cai^dst 
A. GREEK- CilDS—REPOPJ TiXLES 



Directions: Research ^this title, and make a booklet sbout it. 

Include everything that ig important about it^ 
Picturesvtoot 



Some of the report titles on the green cards are: 



A Constellation 
CctneM 
Braille 
Uni cycles 
Sponges 
Boomerangs 
Bowling 
Cheese 
' Rockets - 
Scientists 
Castles 
Harxy Uoudini 
What is ilieroglyphics? 



A Jungle Animal 
All About Trains 
"Zebras 
S^narines ' 
Rocks 

tour Skin and Its 
Sense of Touch 
Ants 
Baseball 
Astronomy 
Clouds 
Witches ' 
Airports 



What is Lavs? 

Kagic 

Alphabet 

DoJphing 

Canals 

Vhat Is a Tsetse 

Ilyt 
The Sphinx 
Daserts 
Archery 
X-rays 
Butterflies 
Your Sense of 

Hearing 



You could also hav^ cards vith: 



Famous Plovers 
Political Figures 
Inventors 
Sports Figures 



Konuments, Hemorials, Statues 

Authors 

States 

Presidents 



B. ORANGE CARDS--STORY STARTERS 

Directions^ These sentences tmist Jbe the first sentence in y^ur story. 

--I was talking along the beach vhen sudd^ly,^. 

—The children wera flaying on the beach whan they found the strange 

footprints?- and they decided to follow them^ 
— I dialed a number and guess wh^' ansveredl 
—Once upon a tiw, long, long ago... 
—If I could be an object, I. would be a.., 
--I csn hardly vait until... 
—If I were a giant... 

—if I were the last person left on earth..; 
— George Washington would be surprised if. . . 
— Toiay is a good day. 
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»I£ I were In KAver-Hever Landf I would*** 
—If wf ruler ittre only a saglc WAndt I*** 
—If I tt«re email ai to« Thuab*** 
—The d*y I wmt to th* w>t>nt I*** ^ 
—I set very engry vhta*** \ 
—If I-b«d e nlllloa dolUrs*** . 
"My d«d is funi^ when*** ^ 
"It was not^ulte ten o'clock when*** / . . 

—Early one July aomlng X woke up to find Sherlock Koines standing 
by ay bed* 

—If I bad e sagic pair of boots. I tmld.** 
—I was really scared yhen.** 

— Hary knew that if her mother found out* she ^uldn*t be able to 
ait down for daySf but she was ^termined to carry out her plan. 
—I opened the door suddenly and*.* 

—At firetf the noise was very feint and seemed far away* It was 
oi odd noi«et one that the girls didn^t reOf>gni2a. As it moved 
closort they vent out to see What it might have been. 

—Pedro walked, to the window to let in a little air* As he began 
to raise itf something outside, caught his eye* He etood there 
wii:ti his mouth open* 

»Andy moved to a new neighborhood end When he tried to make friends* 

—It was on a chilly evening that I met the girl noved*** 

—I wiah soMbody would invent*.** 

—If rwere Invisible*** 

*rl am the^ brake oi^ your car* 

-^X love school. when*** 

—There were ttany reasons to suspect him of doing the actf but there 

were none X could prove. 
—It is perhaps the most enduring oyster/ in the world* 
—Rarely has a proposed amendment to the U* 5* Constitution caused 

auch an uproar* 
—It vcs a moment frozen in time by terror. 
—There was something about Andr«^ from the beginning* 

C. PINK CARDS— Titles for Vour Story 

Diiections: Read this titlet then think of a gcod story to go with 



. itt and write it* 



How the Lion got His Roar 
Why the Ovl Says "Who?" 
Xf X Kere che Mayor 
Xt Happened at the Magic Show 
Co Out in 'Joy 
Seven in the Sea 
A Baseball Glove That Really Fit 
Ambitions Are Dreams 
A Glimpse of Glory 
The Darkening of America 
How Proudly tfe Hailed! 
Murder of a Gentle Land 
Helen and the Dragon 
Leprediaum.of the tight 




Dreams Talk Back 
The Girl Who Wouldn*t Grow Up 
CrabberSf Sooka and Jiimoies 
Journey to Faith 
All Aboard the Skateboard 
'•You Can't Quit" 
A Very Lucky Individual 
Painted As They Are 
Sculptures in the Sky 
Bridge Across the Sky 
All Quiet on the Western Front 
How Many Dimes Make a Million? 
Put That Smell Idea to Work 
Dirt BiVta Across the Desert 





Cossack ot thjc Small Town 
WidcoPsln: Land of the Gathering 

tfat«rs 
Xhft ar«at Land Battle 
The SuiK€r I Learned to See 
XWe Cot a Little List 
.^Johnny Appleaeed of Our Time 
^Cohfesdions of a Frocrastinator 
"^ime in a Bottle 
Once Upon a RoIIercoaster 


iTT'YilXOW CARDS— IDEAS TO WRITE 



The Ship That Huated Itself 
Koah: the Flood and the Facts 
To Know tHiere Ve Have Been 
The Fixst Twelve Daya of School 
Kldnappedl The Ordeal That Shook 
- the tforld 
Outlaw Bear 
Wiae Sayings Revisited 
Tidings of Comfort and Joy 



ABOUT 



Read the nggestion on the card and write your own story* 

-^Wtite an amusing story about a food with an. interesting name* 
upaide-dovn cake devil^s-food cake 

Apple turnovers (or make iip your own) 

angeI**food cake 

f 

**-Write a story about what you think your pencil and paper talked 

.about last night* 
— What if a plane landed on the school playground one day? 
— Describe what a secret is* 

— Describe to a creature from outer space vhat achool is. 

— Choose a product that you can buy in a store* Then write a com- 
mercial for it, trying to sell your product* 

**-If someone gave you three wishes, what would you wish for? 

*-What are some of the sounds you would hear when you are standing 
on a street corner? Tell us of your adventures; 

— Describe how high is up* 

—You found an old wallet with $^0 in it. What were your experienced 

in trying to locate the owner? 
"Imagine: You are to interview a. famous person* What happened? 
— Who would you »03t like to be if you could be anyone in the world? 
-••What ir.^you found a turtle in your bathtub? 
-^Draw a picture of something you have never seen before* Then 

vritefand tell us what you will call it and what it does* 
— What is your favorite color? Explain why* 
^-'What if you; were traveling across the mountains in a covered 

wagon a hundred years ago? 
**-What if you saw a zebra gazing in your bedroota window onc-oorning? 
— What is democracy and what does it mean to you? 
—Write a mystery story about these three words: ghost,hill,stonD* 
—Write a space adventure. Imagine that you built your own focket 

and went ^o the moon^ What happened to you xJp thete? What did you 

see? 

—Tell what Age you would like to be* Why? 

—What if all the lights In your house rfent off every time you turned 
on the water? 

— What would you do if you came to school late and found nobody in 
the room? 

••-^Tell about where you would fly if you had wings? 
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rVclc« an aucoblogCAphy. 

'Answec chis qu^scloiif wh&c ac« ceacs £oc? ^ 

"'Vhtc vould a cookie jac and a c«£clgecacor aay c5 each ochec 

In a house vith cen chlldcen in Ic?^ 
^If you «ec an anlaal chac could caUct whac would you calk aboui 
*A plcace capcucaa you and hide? you on his boat, T«II of youc 

adventucta on tht boac unclI_you ace cescued. 
*yhac if you wece a scowaway on a ahip? 
-Whac .ia cht funniesc ching you evec aaw? 
^cicc a scory**a funny acory^-^ains chese chcee chinga in.ic: 

oapf dog. catpec, 
-Whac vould you do i£ you suddenly diacoveced you wece only one 

inch Call? 




75 

72 



SAHPLE TEACHER'S SCHEDULE 



SCHEDULE FOR THE WEEK OF: 





(subject) 








KAHE OF CENTER 


^- n 


TU 


V 


TH^ 


F 


LISTENING 
CENTER 


; 1 

Lg* Group 
^rewriting 






rER 


Lg« group 

Editing 

Process^ 


VOCABULARY 


introduce 

writing 

Asslftiunent 




ACTIVITY 




■K 

■K 


r 

MEDIA CENTER 
OR 

LIBRARY - 


explain 
Centers for 








■K 
■K 


SKILLS GROU?^ 


Maktt spedfl 

student 

asslKnoents 






Bob 
Carol 


♦» 

■K 
■K 


CREATIVE 
EXPRESSION 


to centra 




Sue 
Jean 




■K 
■K 
■K 

N 


WRITING LAB 
(MUST SIGN UP 
IN PAIRS) 




Jan,, 
[lolly 






X* " 


CONFERENCE 
(MUST SIGN UP 
FOR ONE DAY) 




Lorl Carol 
Bob Bonnl 
Jan Shane 
Holly 


Roy 
Jeff 
Pete 
Ann 


Carol Allen 
Jean 
Dave 
Tom 


* ■ 


SENTENCE 
EXPANSION 




ton 

Dave 

Allien 






■K 
■K 
■K 


INDEPUIDEHT 
STUDr 




Sue 

Bonnie 


Carol 
AUen 




■K 
■K 
■K 



EMC 
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DIAGNOSTIC GRID SHEET 

Source; ' 

i_ IH0IVIDUALI2ED LANGUAGE ARTS 

Tetcher grade E$£A Title IV Project 70-OU 

' Student's N^es 

School date ) 



I4 varied language 

2* vivid languaige 

'3^ figurative language 

'''A. relnforcementt new words 

5^ clear usage 

6* superfluoua language 

MORPHOLOGY <Prim*^r araiw^aM^fll iifljig*^ 

7* aufftxeSf verb fonos 
helping verbs 

9 4 agreement 
IO4 tense, mood 
II4 case 
12* person 

SENTEHCB STRUCTURE 

13^ complete sentences 
14* run-^n sentences - 
15* amplet varied modifiers 
16* mlaplacedf dangling modifiers 
17* parallelism 
16 i aentence^openl^s 
19* sentence typeat 
a 4 patterns 

h* deciaratlont Interrogatlvet Imperative 

c* exclamatory 

d* slaplet complex^ compound 
20* length of sentences 
21* series 
22 4 voice 
23* mood 

ORGAKIZATION 

24* paragraph 
25* topic sentences 
26* support sentences 
27^ conclusion 

28* shifts In topic/point of view within paragraphs 
29* transitional devices within paragraphs 

logical series of paragraphs 
31* shifts In tO£ic/poljit of view within series 
32* end punctuation 
33* Internal punctuation 

34* spelling 



35* OTHER 
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SUGGESTS) GHECKLIST DlRSaiONS FOR ORAL R£Api»a OF GOHFOSITIOKS 



fiefote I btigfn CO ceed cottposlclon alcud, have I cead Ic 
chcough slleticly, aev«cal cimea, so chac I aa veil prepaced? Do 
I need co make any changes in my coimpo&lcloii befoce I scacc che 
ojTal, ceadlog? 

Aa I scacc ceadlng ay own cottposlclon aloud, oc.a buddy's—^ 
or, as I Ilscen Co cchec scudenc^s coinpodlclons being cead aloud-** 
. do I know juac vhac to^Ilscen foe? ' 

Am I ceadlng my conpoalclcn aloud in a nacucal, easy vay chac 
shows my Ilacenecs how I feel and vhac I consldec co be che nose 
Impoccanc paccs^ of che compoalclon? 

As I cead my composiclon aloud, am I reading exaccly vhac I 
have vclccen^-^oc adding, subccacclng, moving acound, oc changing 
a" single vocd? 

r 

As I cead aloud, am I coming co a full, definite scop foe 
each end-^puncCuaclon inack, so chac my Ilacenecs can cell vhece 
ny aenCences begin and «nd? Gan my Ilscenecs also cell whechec X 
have vacled che lengths of _my- sencences Co sulc'my Ideas and 
, feelings? , - ^ 

As I cead aloud,^ am I pausing longec between pacagcapba Chan 
between sencences, so chac i^ Ilatenecs can cell vhece pacagcaphs 
begin and and? / 

As I cead my composition oully, ca^ my Ilsceneca cell, fcon 
che vay ny voice clses ov falls nacucally at che end of each sencence, 
whecher Ic la a celling (declacaclve) oc commanding (Impecaclve) 
senrencfi, oc an asking (Inceccogaclve) sencence? Gan my audlen^ie 
also cell, fcom che vay ny voice goes up and becomes loudec than 
usual, vhen-X am ceadlng an exclamacory sencence (a sencence that 
shows my sccong feelings)? As I cead my composiclon aloud, am I 
pausing bclefly for each semicolon, comma, oc ochec punccuaclon 
mack, inside my sencences? Am I pausing a liccle moce noc^ceably foe 
s«9BicoIOQS Chan foe commas oc ochec macks? 

As I cead my ^compo^dicion aloud, am I giving special discinccness 
CO che moac impoccanc pacts; che ticle, incroduccory pacagcaph, 
coplc oC opening sencences, tnpoccanc new vords oC ideas, and 
concluding pacagcaph? Gan my liscenecs alvays cell vhac mv COpic 
is, and my main idens, and che purpose of my papec? 

As I CQad my composition aloud, am I pconouncing evecy single 
wocd carefully, ao chac my audience luiows exaccly vhac I am saying 
ac all clmes? Gsn my audience always cell vhechec oC noc I have 
used woCd$ cocreccly? Gan chey also cell vhechec oc nOC I have used 
a variety of wocds co suic my ideas and feelings, and vhechec or 
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i 

QOt mf vordi «r< vivid and IntftrftitliiiT Cm thej ttllf from tlitt 
kinds o£ words I hsve uf«dt wh^t aiy attitude towards my subject 



Sourcs: IHDITOALIgH> LiMCPAGE ARtS 
ESIA TltJe W Project 70-fll4 
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The^High School Writing Lab 

High Gchool vrltj^g labs are i relatively recent addition \ 
to composition pro^aaiSt growing out of a rlslng.concem for the 



general level of writing skills oV^Eb^^^^ young people* College 
labs provide mo^of the models* Over the last ten ot fifteen 
year3t open admission' policies a^ tnof^t unlvetsltlea have necessl* 
tat^ -the development of labs to meet the needs of poorly prepared 
acuilents; and much of their vork' Involves secondary level skills* ^ 
A surprising degree of consensus exls.d smong dltectors of success^ 
ful labs as to how to structute* operate and staff a good prograiu* 
Host of these Ideas adapt ^ulte well to high school situations* The 
only prer4s4ul9ltes are a suppottlve administration and a teaching 
ataf^ committed to Improving their students* writing* 

At'the^lgh school J^ev^If a writing l^b Is a separate place, 
outside of class, where students tecelve Individual, tutorial help, 
with their writing* Students who use the lab may need help with an * 
Idlosynctatlc ptoblem or general development of writing ability* ilie 
coa^etent writer may seek enrichment^ additional writing experience 
or help with a specific writing assignment iot a specific class* 
teaming centers are stations within the lab for work on specific 
skills .or problems diagnosed by the^.tutor* Learning center work 
may be an interruption of the regular writing lab conferences, 
buc la not a substitute for them* 
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SETTING , 

Ideally a vrltlng lab should be a room used only for that 

purpose; hovever^ a section of an IHC or an unassigned classroom can 

! 

a$rve just as veil, T h^ Important aspect of tha physical setting 

j 

is that it does .not resemble a normal class. The vriting lab is 

a place for'helpt not evaluation or traditional instruction, Xts 

different purpose should be reflect^ in i different setting if at 

all possible to reassure the intimidated student or calm a hostile ^ 

out (and most students sent to a lab fit into one of these categories 
r ' , \ - 

initially). Beyond the actual roorat nothing expensive or unusual 

is needed in the way of furnishings. Tables end chairs arranged 
in a ma nner cond ucive to C9nference9f individual study ^nd perhaps 
emalX group work are really all that is necessary. Plants and posters 
can be used to soften the attnospheret but the room should still con- 
vey the idea that 'VorkVgo«us on here." For this reason sofas and 
. stuffed chairs are not recoomended; the lab is not a lo^ge and 
should not look like one. ^ ^ 

File cabinets for rebordSt individualized lessons and stuilent 
folders should be readily->acc«ssible to both teachers and students. 
A Bookshehres for cextst handb'cokSt guides and che like are neededt 
and could be used Co divide the room inco seccions. A permanent or 
portable blackboardt and an Overhead projector and screen will be 
useful occasionallyt but elaborace AV equipment is unnecessary. 
The personal instruction and accention a writing lab offers is 
effective for almost any student. 

Since the purpose of the lab is to help sCudenCSf it muse be * ^ 
available to them. This means mainCaining hours of operation which 
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coincide wJth students' free time. Vbether this includes be£oi*e 
and/or' after school sessions depends on the amount of unassigned 
tine most students normally have during the day, and on the other 
demands inada upon the «tlme of 'the teachers \iho staff the lab. 
At any a^ate, it is best to keep the lab open as mch of the school 
day as possible to provide ample opportunities for students to fit 
this extra work into ^heir schedules. Hours should be posted around 
the building and perhaps even announced by classroom teachers 
periodically to rcstind students of the facility, ^ 
; K^XERIALS 

The materials ^f a good lab are not elaborate tnysteriousf 
and should be suited to the place the lab <Jill hold within-the__^ 
curriculum^ For instance* sample texts for each course feeding 
the lab should be collected for reference for the tutor and student, 
Dictionaries, thesauri, style books, vorkbooks and writing texts 
available in the school are the only fonnsl materials necessary, 
although you ma^Twish to include a few copies of books to be used 
only in the - books especililly chosen for cheir usefulness in 
^n'individualised situation, irfodels, both professional and 
student, can be very helpful in work: on {Sentence structure, style, 
format^ voiTtc choice and so forth. Since students tend to be , 
forgetful,! a supply of paper and pencils can prevent: thei^r wasting 
tii^e on tr^ps to a locker or the school store. For record-^keepi^g 
of iitudent progress, feedback ^ot referring teachers and storage 
of i^tudent work, plenty of folders and prepared forms should be 
Aept tiandy.^ Gathering the^e materials will probably be an on-going 

p^ocesst but the ^ott that can b^ done ahead of tir^, the better. 

i 



L ERJCj ; " 84 . 



\ 

\ 



The cliDe-consualcs creation and orAanlzatlon of learning center 
handouts and exercAdes are probably tbe most difficult tasks of 
Setting up a visiting lab. Possible topics include work on gramar* 
mechanicst sentence conbiningt proofreading and editing* usage and 
sgreementt an^i perhdps spelling and vocabulary. Although an explana^ 
tion of purpose and procedure will usually be {liven orally to the 
student first* this information should al^o be provided o;i tbe vorkr 
sheet or handout itself. Exercises should be short a^^d focus on 
only one thing at a time; handouts should be to the point and easy 
to refer to. The completed worksheets should be easy for the tutor 
to check <luickly. The most important thing to remeotber about the 
learning center activities is that they are only steps in the ^ 
process of improving uritingt nev«*r the finished product. The student 
should cnderstand the relevance of eacn skill or practice to >^s 
writing from the beginning, and should apply it in actual written 
work as soon as possible. 

the; teacher 

Although the teachers who staff ^ writing lab should be 
composition teachers who understand the writing process and how 
students learnt they i^liould not be evaluators or instructors* 
proofreaders or editors, advocates or arbitrators in student disputes 
with other teachers. Their purpose should be, through intensive 
personal conferences, to help the student develop confidence, in* 

control of, and respcnsibility for her writing* For many students, 

'J 

this constitutes a new view of the writing process and can best be 
developed i^ ^ positive attitude with people tne student trusts* 
The writing lab staff should be skillful guides, effective tutors, 

85 82 



or occasionally just sounding boards* Conference work is accomplished 
through questioning the student about his purpose, effectiveness 
and uncertai ^ies; through emphasis on strengths as well as weak- 
nesses; through directed practice of skills and techniques the 
student needs; through help pn the steps of prevriting, conposing 
acd editij)g without actually doing them for the student. 

Many writing I^bs use a combii^ation of peer tutors and 
teacher tutors with great success. Hh&n other students are used 
as part of the stal'ft it is important that they be involved in 
the writing process themselves so that they are true peers and 
not *^ini teacherst** and that they be carefully trained in the 
necessary skills for good tutoring* They should be able to quickly 
analyze s piece of writing for both competence and deficiencies, to 
questl^'.n and suggest ways to Improve tactfully, but directlyt to 
understand and relate to a variety of personalities and problems* 
Olten the best tutors are not those for whom writing is an easy 
task, but those who have had to struggle with and conquer their own 
writing problems- 

A successful lab m;ust have ^ome degree of support froFi people 
other than students* The staff of the lab should be responsible 
for making sure members of those departments which witi use the lab 
understand its purpose and, especially, how it ean help them. The 
regular teaching staff should be shown that this program can take 
on of the problems for which they really have no timcp and 
that it *i3 in no way intended to undermine their assignments or 
prior:xties. Parents, too, must be informed of the work going on 
in the lab and the ways in which it can help their children became 
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vote co^eteut writers^ Ko program can duccee<3 without the 
»iidor»eaeQt of the admlnist ration- ^01^ this reasont B<mt form of 
dpcuaentarloa or other coomunicatlon on the use and effectiveness 
of the htb must be provided to prlnclpalSf coordlnatorSf or whoever 
^ else oversees school policy. To fulfill all of these responslbll-* 
Itlss to students, teachers t parents and admlnistratlont the 
teachers who staff the lab should do so as a large part of their 
regular schedulet rather than as an additional duty. 

PROCEDURE 

Whether a student is referred by a teacher or simply comes 
In on his own for general help with his writing the tutor should 
begin with a socipla of that student's work. Two to five hundred 
words will provide the tutor with enough of an Idea of the 
student's problems and strengths to start the process of helping 
hlm^ xhls sample can be a past clasi asslgnmenct or could be 
written specifically for use In the lab^ At any rate, It will 
provide the subject for the Initial conference^ In diagnosing 
a student^s wrlrlngt a tutor should consider any remains or 
suggestions made by a referring tesehert th^ analysis made by 
the student himself during the Intervlewt and hts own view of the 



slruetlon after reading tho sa&ple and talking with the tutee. 
'Conferences should be as positive as possible^ beginning with what 
the student (^^^ right and leading him to discover where he could 
Impro^e^ The process Is the reverse o^ the one the student ha8 
ofren encoi;ntered in class t and he may be relucrantf at first, to 
trust It. Hencer the first job of the tutor Is to foster the 
student's confidence In hlskself and In the writing lab situation. 




The CuCor^fi diagnosis of die scudenc^s writing ahould not focua 
only on the visible problemt but the cause ^t* For tixamplet a 
student referred for a run-oa sentence probleoi should not be sent 

i 

directly to a learning center exercise on Identifying and correcting 

a variety of run-ons. Dogs the student knov vhat a sentence Is? 

If notf she must »'cxk on sentence structur^and recognltloa. It the 

student does understand vhat a scutence ISf there are several 

possibilities to explore. Is she ptoofreodlng and editing? poes 
♦ 

she understand the use at seial-colons and colons for closely related 
sentences? Is she confused by the punctuation of clauses or 
non-restrlctlve constructions? Any of these Issiies^^uU- lead to 
writing run-Ctts* Identifying the correct cause Is the only sure way 
of correcting the probleon^ Perhaps a learning center e>cerclse 
would help* or perhaps the misconception Is profound enough to 
require several conference sessions firsts At any ratet the success 
of the Xab depends on the sensitivity of the tutor to the student's 
Individual needs* < " 

If a lab IS structured to allow students to dtop*lnf It Is 
reasonable^ to expect a large number of theo to cone In with questions 
about a specific writing assignment. In this case* the tutor sust 
help the student solve his problem not solve It for him. Careful < 
questioning on the purpose, meaning and sudle:ice for an essay t^ic* 
the words used or the material covered In class prior to the assign** 
ment can ^^l^p a student Vho is having trouble ^getting started* A 
student seeking help polishing a finished essay could be $hown 
to eCvt her own work, perhaps with a demonstration* perhaps with a 
checklist* The tutor oay choose to read the essay aloud to the 
student tind question har about Its strong and weak polntSf Isolatir^g 
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one or two oajor areas for the student to rework, Soisetloies it is 

the desire for help on a specific paper which leads to a coasaltaent 

for extended work on general problems; therefore^ allowing studentsx 

to bring In assignments for help Is sottethlug Co be .seriously « 

considered 1b structuring a writing lab. 

Above allf It Is Important tihat stud^ts understand that 4ko 
« 

evaluation will take place In the lab. The student should know 
that he cannot pl^y one teacher against another In the grading of 
his pap«r« He Is responsible f^ir his i^ltlng and to his regular 
teachers; the writing lab tutor must not be expected to shoulder 
either burden* for the student's sake or that o£ the other faculty 
members* * 
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. RECORD-'KEEPIWG 
The type ani number of records kept on studeitt vlsltSf 
conferences and progress depends upon the individual school. In 
general, it is wise t^ keep a folder for each tutee, noting the 
reason for the viait,^ the vork accoapliahed or progress oade and 
any suggestions for further ^sits; however^ the purpose of these 
folders is not evaluation. Referring teachers will vant to know 
what has gone on in the sessions and the tutor will need to refresh . 
hif mtntoty before each conference. These records laust be open and 
available to the studenc as veil, since she has a right to the 
infonnation kept, 'ihe records can aXso provide a valuable resource 
for the developttectt of new lessondf special sessions on a coomion 
probXea curriculum d^alpment in the deparauenta using the lab, or 
docuBientation £or edctlnist ration and cosnmonity. The writing lab , 
parscimel shouJLd supply teachers with referral foms and provide 
them tfith vhatevtr feedback se^sts necessary. To maintain a valid 
and useful pirogram the students «tnd teachers who use the should 
be asked periodically to evaTjiitc its effectiveneag. These <luestioa- 
oaircs «*JOtild be short and to fiil out to ensure cooperation 
^roa already busy people. 
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Student^s Hame Date 



Instructor s Ifame 



Course^ Time 



Reason for referral: 



Other conments;_ 



0 



V 



************* *************** 



SAMPLE FEEDBACK FOR 

\ Date 



r 



/ has been attending the wrltitig 

J§^eiit's name) ^ 



lab for wcrk qt^ 



Please see me if you have any questions coftcernlng his/her progress. — 



(Lab Instructor* 3 name) 
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Sample Handouts and Exercises 

EDITING CHECK UST ' . 



, Editing is a very Important step in producing a cleart effective 
paper, Dnti^ this stage you yete probably worrying about vhat to 
say and what was neede<) to support it. How it's time to think about 
how you said it. Go throagK your paper carefullyt using this checklist 
as a guide for spotting places where you can loake improvements or 
corrections, 

A, PARAGRAPHS AHD OBGAMI2AtlOH 



I* Is there good reason for each of your paragraphs? 

2. Could some of your paragraphs be combined because they 
are covering the same point? Could some o£ them be split 
because they are coc/erins several main ideas? 

3. Is the purpose of each paragraph clear to the reader? 

^ In those paragraphs without topic sentenceSf is the main 
idea clear without one? 

4. Are your paragraphs arranged in the clearest and most 
logical way? (least to most importantf ch tono logic ally 
some other system suited to your topic,} 

*5. Have you connected your ideas smoothly with'transitions? 

6, Does your introductory paragraph attract your reader's 
attention? Is it appropriate to' the subject and tone o£ 
your paper? Does it lead smoothly into your topic? 

7* Does your concluding paragraph bring your paper to a 

satisfying end? Have you included more than is necessary 
to vrap up your topic? Have you included new information 
which you have not previously discussed? ^ 

B, CONTEtnr 

i* Does each paragraph have something worthwhile to^say? Could 
you remove any sentences or paragraphs without changing 
the meaning or support? 

2. Are all your generalisations supported with specific exampleSf 
illustrations o^*: s^otations? 

3. Have you strayed from your topic? 



4, Have you fully covered your topic? 



ERIC 



89 



92 



C, LANGUAGE 

I* Have you trl«d to choose the beat word you know in each 
case to say e^ctly what you mean? 

2* Have you overused a word or phrase, causing a distraction 
for the reader? 

itECHANlCS 
1* Spelling 
2« Capitalization 
3* Punctuation suited to meaning 
4* Subject/Verb agreement. 
y 5* Clear and accurate pronoun reference 
[ 

Aft.^r making any changes yo>i feel are necessary and revritlBg your 
paper, proofread a final time to make sure you have not made any 
errors In recopying* 

PL* 
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SAMPLE EVALUATION FORM 



i 

I 



IV^ CRITERU FOR EVALUATIKG PAPERS 




I^ COHltKX I 

/ tf ' f , 

A/ Is the paper Intetestlng? j 
^ Attr the ideas telstlvely ftedh and otlginal? , 

Do the obaetvatloQ0 Suggest ctltical petceptlons and Inalght? 

the coftcIu8lons developed ftou an objective, logical, 
^coBptehenslve examination of the subject? 
Does the pap«x go beyond ttlte cotanents and obvious 
itatdaents? 

II, POIHT-OF-VIEtf 

I 

A. Id It vtitten ftom a consistent viewpoint? 

^ B« Is the tone apptoptlate to the audience, 'subject, and 
putpose? ^ ' 

III. OStG/^IZATIOH 

A« Is the papet about th<% assl|$ned subject? . 

B« Does It have a cleat plan? 

C* Is It developed logically? 

D« rs the subject adequately limited?' 

B, la the papet unified atound a cenpal thesis? 

F« Ate the inttoduction andx conclusion effective? , 
^ G« Ate the patagtapbs otganlzed? ^ 

1* Do thay contain topic sentences? 

2* Is all the material in each patagtaph televant to the 

topic sentence? 
3* Ate the sente^es attanged in logical otder? , 
4, Id continuity achieved with ttsnsitional device^? 

IV. STYLE 

A* Have unnecessary words been eliminated? 
B« Ate the sentences effective? 

1* Ate the sentences vatled in length and type? 

2, Ate shott^ simple sentences used apptoptlately? 

3. Is the passive voice used only whete it is effective? 
4* Is subordination used to signal Intended teXationship? 
5* Is patallellsm used whete possible? 

^ C. Id the voice natural? 

V* MECHAKICAL ■ , 

A« Is the paper ccopletely ftee of gtoss spelling er tots and 
genetally ftee of othets? 



Xt helpful punctufttlon lnclu<le<l? 
C« Doftg tbit writer Icnow wh^n c2pltdll£« an<l when not to? 
D« Doftt Xhe writer handle titles, syllabification* and 

abbreviations acceptably? 
£% Xa the paper re e of major sentence faults? (Fragments, 

^ run^QSi^) \ , , , ' 

F« ' JOoea the writer follow acceptable usage atandands In * 

{Mttera ot agreen^t? (Subject^ver^, pronoun-ant«^cedent«) 
G« I« the paper free of dangling modlflera? 
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SAMPLE EXERCISE ^ 



SEKIEHCE COMBINIItG^ 



On« chatactetldtlc of a mtute wrltet is an ability to manipulate 
the' sentences within s piece of-vtiting to make one meaning cleatet 
through emphasis and to add intetest and vatiety to his style. The 
following exetcises will help you disco'^er ways to combine sentenced 
^to achieve these two goals. 

/ ■ * ' ' 

^ A. DIRZCIIOHSf Fot each pait of sentences, emphasise the fitst^ne 

^ by tutning the second one into a clause (use 

which or that) and combining it with the fii^st 

sentence in a way which makeu the most sense^ 



example; 1} The puppy was lonely and frightened. 

2) The puppy ^was taken' ftom its mpthet too sooc^ 



The puppy, which was taken txam itf> mothetltoo soon, was< 
lonely asd (tightened^ ' ' \ 



in 



a^ 



1) Itotte Dame is a fainous. cathedtal in the heatt 
of Patis, 

2) jCtllates from the twelfth cfentury^ 

-4 '- 

doot slamnted on loy finget^ 
2), doot was made of oak^ 



b. 



1) The odpt came ftom the spoiled cheese* 

2) The odot pemeated the teftigetatot^ 



/ 

1) Ctandmothet smelled tfie.^moke. . \ 

2) Gtandmothet vas having ttouble getting to sleep^ 



d. 




1) The kittens conttibuted to the genetal chaos of 
the houseliold^ 
. 2) ^ The kittena wete bom in Steve's clothes closets 

DimCTIONSt ^ Using the same set of sentences, change the second 
' into a patt^tcipial phtase by temoving the subject 
^ and putting the vetb into eithet its past tense^ot 
/ , 'ing form; then 'add it to the fitst sentence i^ ^ 

- way which make the mos^ sense. 

example ; 1) The pp'ppy was lonely and ftightened^ 



2) The puppy wa5 taken from lt5 mother too soon< 

The pt^py^ taken front its mother too soon, was lonely and 
frightened. 

OR 

Taken from lt5 mother too 50on* the puppy was lonely and 
frightened* 



^Levyt Edward and Xlbbettat Charlene. Rhetoric in Thought 
andWrltina. Holt, Rlnehart and Winston, 1972. 
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SAMPLE PROGRESS SHE^ 

Studetit Date 

'tab Instructor 

Summary' of conference: 



Additional work done by student: 



Possible subject of next conference: 
SAMPLE SlUDEST EVAI.IIATION FORM 

Hte vould very mucTi appreciate your ei/aluation of the Progress you 
have ^de in the writing l^b this semtoter. Please circle the 
appropriate number for each question. Peel free to add any other 
commenta you vish to make, Thanks for your help* 

1, DO YOU FEEL THE MATERIALS AilD i:iSTRUCTlOH YOU RECEIVED IN THIS 
LAB VJERE CLEAR, APPROPRIATE Mm EFFECTIVKLY PRESENTED? 



1 2 3 4 5 

not clear adequate very clear 

or eff<fctiv4« and effeetii/e. 

DO YOU PEEL YOV H^VB MADE PROGRESS IH YOUR WRITING AS A 

RESULT OF THE LAti? 

1 i 3 4 5 

no ptOgreSg. itmt Progress, a great deal 

of progress. 

DO YOU FEEL THAT VHAT V£»tJ LEAftNED IH THE LAB HELPED TO IMPROVE 
YOUR GRADES? 



1 2 3 4 5 

grades dropped roae one grade^ roae two gredes 

or did not change^ or better. 



Other conmeGts or suggestions: 
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SA34PLE EVALUATION FORM 

To; Date;_ 

(classroont*>acher) 



From t 

(lab Instructor) 



this seacster on the following skllls;_ 



has been worklnfC In the writing lab 



In order to evalu^ttc the effectiveness of the writing lab, we woul^ 
appreciate It If ^ou would answer the following questions and return 
this questlonalre to the lab. 



1. THIS STUDENT NEEDED: 



12 3 4 5 

verj little some help^ a great deal 

help of help^ 

IN THE SKIUS LISTED ABOVE* THIS STUDENT MAS SHOWN: 

1 2 3 I 5 

no improvement. some Improvement. great Improvement* 



3. BY THE END OF THIS SEMESTER, THE STUDENT'S GRADES: 

1 2 3 Z F 

dropp^ or ' rose one rose at least 

did not change^ grade. two grades. 

4. WHILE ATTEHBIHG THE LAB» THIS STUDEKI EXPRESSED THE POLtOWING 
FEELINGS TOWARD IT: 

I 2 3 ? 5 

resentment. none expressed. a great deal of 



appreciation* 



5. THIS STUDEMT*S WRITING CONFIDENCE: 



12 3 4 5 

decreased- unchanged. greatly Improved. 



6- THIS STUDENT^S DESIRE TO WRITE SEEMS; 



12 3 4 5 

decreased or socaewhat greatly 

unchanged* Increased^ Increased. 
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7, DURING THE SEMESTER, THE FEEDBACK I RECEIVED FROK THE LAB 
COHCER»IHG THIS STUDENT UA$} 



12 3 4 5 

less th^tn I {Adequate. excellent, 

wished. 
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The Wisconsin Writing Project is sn effort by school 
teacWst college facultyt snd curriculum specialists 
to iMprove the t«ftching of writing at all levels of 
education. The Project is funded by the University 
of yiscooain'MadisoOp the University of Wisconsin 
Extensionp the Wisconsin Xnprovenent Progravp and 
the National Endoment for the Huoanities (through 
the University of Califotniap Berkeley), The vievs 
expressed in this guide do not necessarily represent 
the views of the above named organisations. 



Individuals desiring inforMtion concern- 
ing the Wiscouain Writing Project should 
write to; 

Wisconsin Writing Project 
Teacher Education Building 
University of Wisconsin 
223 North Hills Street 
Hidisont Wieconsin 33706 
606/263*4614 
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